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Dedication

.

Thls book is dedicated nét only

to our brothers and 51sters who are disabled but also to all groups of

- people in cur world who are being oppressed and kept poor by our

insensitivity, our prejudices and our stlfishness. If we can allow
ourselves to be truly with—in communion, with—our oppressed, our
poor, and our disabled sisters and brothers, we will be touched and

_hopefulISr transformed by their simplicity, trust, and uncomplicated

caring. [s tl:us transformation not our greatest nee%m today’s com-’
petitive, and self-destructing world? oo
‘ Suzanne Hall

May, 1982
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Y
Lot us be witnesses to the truth
that theve can be no schgrate Church
. : Sor disabled people.” . , '

"lnl() the Christian Community," by Su?.mm E. H.lll SNDdeN

. Into the Chnsﬁan
-Community -

‘Suzanne E. Hall, SNDdeN .
] » /“ .
:‘ N
’ . . . ' «
o T '
| ! ' his is a book about people— Y
. people who are waiting to be accepted fully into our human comi- -

munity. It is a book about people “vho have been percelved 4s dif-
* ferent from the rest of us; people who have been labeled handlcap

* ped, mentally retarded, sjck, or afflicted, and who have-thus been
kept separated from us, segregated behind institutionalt walls, or
kept at a distance by means of our attitudes and psycholog1ca1 de-
fenses. And, finally, it is a book about why and how thesé¢ people

- should be included in our rellglous educational activities, and infe-
grated into our Christian communities. )

. Intheir recent work for the Carnegie Council on Chlldren entitled
The Unexpected Minority,! Gliedman and Roth ‘liken the plight of
disabled persons in our society to that of black persons before the

. civil rights movement of the 1960’s. Because of attitudes and pre-
judices, black persons were denied access, to educational, social, _.
and religious activities with the'rest of society. To this day, our de-
velopmen‘ally disabled brothers arid sisters are, being Yenied such
access because of our attitudes and prejudices about “dlsablllty

The authors discuss handicap as a social construct, i.e., as asocie-

ty we have learned to think of and respond,to disabled persons in
certain ways and to limit our expectations of their abilities to per-

N * fornr both socially and professionally. We have learned to percelve
disabled persons within the framework of a medical model. Thus,

. our immediate reaétion upon seeinga  disabled person is to feel plty,

" revulsion, or fear while at the same fime éxpecting that person to
remain apart from us because, after aﬂ she or he is sick, different,’

'

“not whole. . .
O

9.7 5§ .

\

‘Inimty College, washingion, U.C.

.
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tigns to an approaching stranger who is limping down the streef. Do
e feel fear, pity, or possibly even pretend we don’t sce the person?
As the stranger comes close we sce that the-affected leg is in a‘cast
and the stranger is wearing.a jacket with a ski club insignia on it.
How ditferently do we feel about the person after Jearning that the

, diasability is only temporary and due to a skiing accident? Do our

feclings change significantly? Do we feel a sense of relief? Our initial

. feclings about,the stranger wege the result of how society has inter-

preted the value of disabled persons. Gur societal mifdset has been
that disabled persons are a bit less than fully human and therefore

" should be segregated from us. This mindset with all its legal, social,
. and personal implications reprgsent’s the greatest handicap for

disabled persons. A person with a disability b_eC(')mes a handicapped
person when.he or she is faced with society's intolerance for *‘dif-

. ferences” and for physical or menta},imperfections. It is society’s

response, thien, that creates a handicapped person; it is society’s
negative. mindset and*level of expectation that handicap a disabled
person. ‘o

j}licdman ang Roth invite us to reflect for a moment on our reac-

Therefére, it is these deeply ingrained learnings, this social con-

struct that we must attempt to change to achieve the ultimate goal
of integrating disabled persons into-our societal life and into our,
Christian communities. This goal is synonymous with accepting

ahility. This acceptance@zill mark a significant change in our per-
eption of and our consequent handicapping of this segment of our

society. If we truly believe in the innate dignity and value of every

human Being,.and if we expect to be credible proponents’of a holis-
tic pro-life effort, then wé, as merfbers of the Christian faith com-
munity should be at the forefront of this movement to integrate dis-
abled persons ifito our Church’s life. ' . -
.In their Pastoral Statement on Handicapped People, the United
States Bishops made. the following statement: . :
. -~

We call upon 6éople of good will to reexamine their attitudes A
towards their handicapbed brothers and si$ters and promote

_ their well-being, acting with the sense of justice and the

compassion that the Lord so clearly desires. Further, realiz-
ing the unique gifts handicapped individuals have to offer the-

~ Church, we wish to address the.need for their fuller'inte- '
gration into the Christian communityand ltheir fuller partici-

pation in its life. - g N

¢ . - ! . . .

KR - /c

. N
disabled persons as just.that—persons who-happen to have a dis-

L



\ INTO THE CHRISTIAN COMMUNITY
~ ‘

"o Christian community, by its very definition, implies inclusioﬁ,

caring, support, and non-segregatibn. The context of oyr Church |

- life—our parish life—is the obvio atural setting within which to

* witness true Christian cbmmunié:‘?.e., caring and support for all
regatdless cf abilities, race, or sbcioeconomic status. Historically, . » -

‘4" we as Church have made strides in térms of integrating tacial mi-
norities; however, we havt not made miuch progress in the effortto -
include disabled persons in all facets of ‘our Church’s life.*We as :
Church cannot continue’either to ignork or to segregate disabled _
persons. . o ' .

QOur challerige is to include disabled persons in our religious
education programs and to integrate them into all facets of our par-

* ishdife. Hopefully, sfter reading this book, you will be convinced of :
the theological imperative to do so, and also, will be aware of some
practjcal ways to begin. Our ultimate, goal should be total integra-

“  tion 6f disabled persons into all activities which cor'npri§e our parish
life. Howgver, because of the teality of sociely’s present attitudes
and prejudices, the first step may be simply to Stop denying the ex- .
istence of disabled persons in the parish and begimgpnie special pro- .
grams for them. The following chapters in this book will assist in
doing this. For those who are already offering some special pro-
grams, the next step may be to begin integrating some disabled per- .

_ sons into the regular religion classes and also into the normal, ,
everyday activities of the parish.\The concepts and _practiées set
forth in this book may be used oradapted for this purpose. *
_Inthe final analysis, the question is, Do we have the courage and

the commitment to stop handica, ing persons who,comprise a sig-
nificant segment of our Church’s population, and begin relating to
them as our sisters and brothers who happen to have a disability?”” .
Changing deep-seated attitudes i a’long and arduous process. Our
bishops have spokeén the words of integration and full participation

_ in community. Let us now give both ourselves and our children the
opportunities to do the jusfice inherent in these words. Let us be

: witnesses to the truth that there can be no separate Church for dis-

.o abled people. ' ' ' .

- Suzanne E. Hall, SNDdeN, s Executive Director of the Special
Education Department of the NCEA. She previously served succes-

. sively as teacher, psychologist, and director at the Lt. Joseph P. Kennedy

*Institutin Washingion, D.C. : -

) ) ' Q. . L4
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“When tee are faced with a disabled person, we are shown the
' Nidden onticrs of Ineman existence and e are impelled to-
approach this mystery with sespect and loge.”
~Documend of the Holy See tor the International Year of Disabled I"n';‘ﬂr\s \ l

" Disabled Persons as Our
. Sisters and Brothersin
the Christian Community -

Sheila Haskett, OSF

-
¢

R » RN
esus proclaimed his mission as

Sil’viqr by announcing his concern for and service to persons with
handicapping conditions. At that period of human fiistory when
Jesus walked among us, the terms “mentally retarded” or
“(ICV'c'lol)mcr}tzllly\(!isablcd" had not yet been coined, but even .
. 1,11:\.1011 carlier than this the condition. was recognized, and those'who .
had it were frequently.ridiculed, even cruelly mistreated. C .
Still today these persons afe, typically ignored and ex tuded from
the life of the Church. There are probably more than a milliog Cath-
olics of all ages in the United States today who are considered
developmentally disabled. These individuals have long been objects
of the charity ol the Church. For centuries Christian belicf was the
shield that stood between them and destruction or abuse from a so-
ciety that could find no reason for such persons’ being alive at all.
Yet even in the presumably enlightened 20th century the ques-
tions are seriously asked, *‘Why should we teach religion to devel-
opmentally disabled children? Of what use isif to them? Why should
| developmentally disabled adults remain in special programs, make
retreats or'‘receive spiritual direction?”’ 7\
The answer-ests, first of all, on the theological premise which
Christianity if al} about, that the message Is univer\s\al. No Tr'od of

-

history, no group of p‘éopl;:_i\s excluded fromits influence.

If we really believe that Jesus wishes to make Him\self available
to every person, then we realize that He accepts peopleas they real- AN
ly are. Some people are developmentally disa,ble(l. \ : \

\ ' ‘131‘8. E :

K

" March of Dimes, Birth Defects Foundation







INTO THE CHRISTIAN COMMUNITY

Jesus understands, far better than we, the problems these per-
sons bring to every learning situation, including learning about
Him. Jesus still wants to come to them. He still wantsthem to come
to Him. Religious instruction makes this union possible.

Jesus didn’t say, “‘Let the smart little children come to Me. ...
His invitation was unlimited. He invited all persons, even those with
alow L.Q. even those who might be unable to express coherently
the love they feel. ‘ -

The psychologist would provide a second reasgn for teaching reli-
_ gion to the developmentally disabled. People are like-cakes, not .
‘cars. The ingredients that make up the human individual are all so

fused and integrated that they cannot be isolated, screwed out and

replaced: like.the sparkplugs in a Mustang. Once it's baked, the
shortening in the cake and its effect on the other ingredients can
never be removed again. The aspects of the huinan person—body,
mind, emotions, soul— are intermingled so thoroughly that we can-
not think of them separately. We think of a human being asahu-
man being. Intelligence, or lack of it, is only one aspect of what a
person is.

" The Christ-event need not be grasped by the intelltct alone. Sal-

vation is more than aKlea. If this is so, and of course it is, then

(2]

Christianity is attainabfe, even by those whose ability to take in
ideas is limited. ActusTly, few persons of even superior intelligence *.
approach i-eligion in an entirely intellectual way. The correlation
between what is known and what is believed is nota perfect one.
The moralist might object to religious instruction of the'develop-
mentally disabled person on the basis of a lack of imputa-
bility, an inability to commit sin. This position might be stated as,
“Why bother? These people can’t sin. Their souls are saved auto-
matically once they're baptized.” - ‘
Automatic salvation is perhaps a comfortable thought, parti%{ular-
ly to the grieving parent who is struggling to accepta child’s limita-
tions, but.it is not a very logical one. To deny the developmentally
disabled person the capability of sinning is to deny that person\‘x\the
ability to make decisions, to choose right-from wrong, love from
failure to love. Anyon who has lived or worked with these persons
knows that this simply is not so. When the 12-year-old Down’s Syn-
drome boy takes a poke at his little sister, then runs out of the room
to avoid the wrath of his father, ke knows very well what he is
doing. He may not be able to gauge accurately the extent of injury -
inflicted, but he knows that what he has done is_wrong. -
The developmentally disabled person, even though profoundly
handicapped, is capable of selecting some special friends and of

1 3\‘ \\\ 14 : . ®
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DISABLED PERSONS AS OUR SISTERS AND BROTHERS
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making‘an affectionate response to friendship offered. Whilefull
knowledge and complete understanding may be lacking, certainly
Pnough remains in many cases to justify the conviction that the
developmentally disabled person is capable of smmng, and is also
capable of growing in lovc and grace. '

{‘But can the developmentally disabled person really learn reh-
gious truths?”’ the educator mlght object. Yes, of course. Develop-
mentally disabled persons can learn, because they have learned.
Recently, a moderately developmentally disabled little girl was
receiving instruction on th.; concept that God’s love for her was
greater than any human loy’e could ever be. The evaluahon at the
tlose of the lesson went like this:

“Who loves you, Denise?”. *

“My mom and dad.”

“Who loves you even more than your mom and dad"'

- “Mydog.” ,

“But who lo/ves you even more ﬁlan your mom and dad and your

“Go d"' ) :

Demse doesn’t have the relationship concepts of more’’ and
“less” fastened down yet. She couldn’t put glasses of milk in the
correct sequence,of this one has more in it than that one. But she
can understand that God loves her. He loves her more than she can
“explain. Even her tearzher,]clalms to understand some things she
cannot explain. Who cannot understand beau&x’ Yet who can
explain what it is?

Can the developmentally disabled Chlld really grasp religious
truths? The idea of God's care for all creation, a rather basic truth,
was ‘once expressed by a developmentally disabled boy in a poem
that he wrote about his observations after Wisconsin had become a
wmter wonderland. He said:

How lovely is the snow that falls

It's so soft it doesn’t hurt a thing

When it comes down.

After it is done blowing *

The trees and btishes, -
Fence posts and telephone poles,
Are covered with soft white.

It makes me think

That God has put His created things to sleep
Under a soft, fine, white blanket of snow.
T _ —Joe

- B I
- i

15 1/&



INTOTTHE CHRISTIAN COMMUNITY

-

Quite obyiously, Jog Had internalized anabstract truth and found an
* application in the world about him. . ‘
From a purely pragmatic point of view, religious education can
open to developmentally disabled persons some very precious
treasures. Their- typically low self-concept with its pervasively
depressing effect qn achievement in ‘many areas of their lives can
be uplifted by the knowledge that in the eyes of God, who is very
important, very powerful, very everything desirable, they are per-
sons of worth and value. They know that they are special to God,
that they can be pleasing to him, that they can do things that will
_please him. And they feel better about themselves because of this
knowledge. .

Developmentally disabled persons, then, become more fully
aware of their personhood as they face the challenges which make
them grow, confident that they are capable of succeeding. Religious
instruction can give them that confidence.

Religious instruction can also provide a developmentally disabled
individual with the guidelines for becoming the kind of person
whom other people like to have around. The employee who dili-
gently returns an hour’s work for an hour's pay, who respects the
property and equipment of his or her employer, who obeys direc-
tions, replies and reports truthfully, is welcome on the job.

The coworker who speaks well of others, does not quarrel or
fight, gets along better than the individual who does not live by
these precepts. The developmentally disabled person whose life is
dominated by moral principles is one, then, whois likely to be more ™
acceptable, more employable, more secure in the.realm of interper-
sonal relations as well as i the wo?ld of work.

. Professional workers who are concerned with the vocational
training and job placement of handicapped individuals overwhelm- '
ingly support the thesis that_;bthe personal characteristics of their
clients are far more importnt than-their technical skitls when it
comes to holding a job and getting along in the community. Reli-
gious instruction can develop those personal qualities that gain for
developmentally disabled individuals the acceptance and respect
they desperately need. ' '

Why should we teach religion to developmentally disabled child-
ren? Of what use is it to them? These children should receive the
good news of Christ because:

» 1) He wants them to. God accepts them as they are and loves
them as they are, even when they are developmentally disabled.

2) Mental development is not necessarily proportionate to

1% BTN
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DISABLED l’ERSONé AS QUR SISTERS AND BROTHERS

spiritual capacity, and Christianity can be grasped even by those
with limited intellectual powers. -

\ 3 Though complete urlderstandi;g may be lacking, most devel-
opmentally disabled children are capable of knowing good and bad,
of making choices. They can fail in love and they can grow in‘love,
and they need instruction to help shape their decisions.

4) They should be taught what they are capable of learning; they
have proved repeatedly that they can learn religious truths.

+ 5% They need to have feelings of self-worth to free them to utilize
the capabilities they have; they need clear guidelines for their rela-
tionships with others.

o .

Learned th‘&;ﬁ?ns the developmentally disabled will never
become—as will foW of the restof us—but their understanding that
religion is something you do 3 ething about has been demon-
strated frequently. Almost any pastoral worker who has followed

B the progress of developmentally disabled young adults can tell
_stories of successful employment, sensible handling of personal
affairs, of lives lived for others in a way that makes a critical dif-
ference. And in all these achievements, the spiritual life and church
membership with its consequent support have contributed substan- -
tially. . ' :

Abbe Bissonnier, who teaches developmentally disabled children
in Paris, sums up the answer to the questfon,**Special religious edu- .
cation—what'’s the point?”’ in this way: '

Let such children approach the Lord...and letwus not be
among those who try to keep them from Him. Let us believ
in their worth, in their reason for being. Let us know, in one *
word, how to love them as God Himself loves them, He who
has His reasons for allowing their life, for maintaining their
presence amongst us, on our earth and in His Church, of
_which they are also members. o

Possibly the question of why religious instruction should be
presented to developmentally disabled persons should not even be
askdd at all. Perhaps this question'is but one more expression of dis-
respect for their often-violated human dignity. If the universal need
for any child, for any person, to come to a deeper relationship with
‘God and with other people is acknowledged; and if the humanity of

- tl‘le developmentally disabled persoﬁ is acknowledged, then it must

\




INTO THE CHR]ST]AN,COMMUNITY

follow that the.developmentally disabled person has spiritual needs,
just as other people do.sThese needs may differ in degree because of
the limitations of the person in whom they reside, but they do not
differ basically in kind.” - . C )
There is a distinct tendency on the part of those who write about,
or design programs for, developmentally disabled individuals to
consider them asa kind of monolithic group, all having certain-com- . ’
mon characteristics. This is a grave fallacy. As a group there are
more differences among developmentally disabled individuals than

'there are between them and their normal peers in comparable socio-

secenomic situations. - , .
They are said to be hyperactive and passive, having short atten-.
tion spans and-being very persistent, hostile and loving, obstreper-
ous and quiet, disobedient and, docile, beautiful and grotesque.
Following an exhaustive review of research on the personality of
developmentally disabled persons, Heber (1364) concluded that
there was scant evidence to Validate charact'lei‘istics which would
universally describe them.” -~ , .
Many of the ideas held by the general public about developmen-
tally disabled persons are no more than stereotypes or caricatures
based on superstitions or casual experiences. In actual fact they are .
neither delinquent nor deviates, nor are they appealing, holy inno-
cents. They are, rather,a group of very diverse, very unique indi-
viduals. The degree of handicap, the person’s family, and whether
or not he or she has been institutionalized are very significant fac-
tors in determining the kind of personality. an individual will have

~ and the future to which each person can‘look forward.

Interestingly, while research scientists have failed to find data to
support many of the negative characteristics attributed to develop-
mentally disabled individuals, there is a fairly strong consensus on
the part of those whose'lives are bound up in their service regard-
ing the positive traits of those ‘“whom- the hand of God has
touched,” as the Irish express it. :

Paulhus and Mesny (1968), for e)'cample, state:

The **poor”’ children of humanity, those to whom all too
often one throws “crumbs from the table” draw us out of
the impasse. They oblige us to bring about a total conversion
of our mentality. They bring to a humble reality those who
think that humanity has never known in the course-of its
history such profound disorders as those it sees in modern
tgnes... . = .

Exceptional children stand guard against t;)o hurried an*

- 17 s
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DISABLED PERSUNS AS QUK SISTEKS AND BKULHEKD

% - appreciation of events. T hey unerringly distinguish betwee
what is essential and what is accidental. They are this Rock(
which remains i tiie midst of the whirlpools. All whose lwes '
are touched by them are enabled to livé, by means of them,

. the aspiration that God gave to all living flesk, to Become a

**spiri ual body.” More particularly children of Good F riday
tfhey are, as much as, other Chrlstlans chlldren of Chrrstmas :
~and Easter: : )

> <
P

Jean Vanier, who has lived with developmentally disabled'men in
a small village near Paris, speaks eloquently and frequently of the
spmtual precocrousness of his friends: . . CO

A mentally retarded person can lead a deeply sensitive
life, a life of the heart, which tends to draw hjip into close
- relationships with other persons and by Wthh he can-be pro-
tected, guided and encouraged along the path of human. and
\ 'splrltual progress. (Quoted by Mosteller 1972.)

~

Inr rev1ewyig what these various persons are saying, it becomes
: <,]ear«€hat developmentally disabled persons enoble in manyAways
\ .thelives of those who are concerned about them. At a recent sym-
“_ posium, Jean Vanier responded to the question, “Why should we
\(t:]are?” by statingethat in expressing this concern we ourselves

écome more fully a person. -
The role of developmentally disabled persons in bringing love

into the world was descrlbed by Buck and Zarfoss (1965):

Here ends our little book, upon the powerful theme of
human love, the all-pervading spirit' which alone makes toler~
able this existence upon a globe imprisoned in time and- e
space. We are here, we human beings, we kndw not howor = =~
why. We are here and we are gone. In the brief span ‘only.
love can serve, #nd we propose that the retarded child pro-
vides an essential means toward universal love. .

For the unit in any community is the family, and when the
family of a retarded child receives him asa special glft
heartbreaking, yes, and at first crushing, but special and
calling for special understanding and special love, that family
becomes a focal point of leadership in the community, the . -
parents leading the children in the atmosphere of love, and

. the family leading other families in the atmosphere of' love
until the whole commupity is the better for the experience.

Love enlarges the heart so that whag is done for one small
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retarded child will have its rippling repercussions in benefits
for other ed children and handicapped persons, and
thus warmth anyi mercy and justice for the one and the few
- Will extend to al\> - o . ot ;
~ The family is the unit of the community, the community is
' the unit of the nation, and the nation is the unit in the world*
of human society. It is not too much to say that what one
¢  family does with and for its retarded child in time may

"~ -, chang¥the world. SR . . '
* Sy e W , :

b Although developmentally disabled pefsons have been variously *
regarded as a ‘‘Surplus population,” *‘punishment from God,” “a - '
drain on the tax-payer,’” as well as ‘‘the bearers of gifts,” their con~
"~ _tribution to the fulfillment of personhood of those whose lives touch
theirs had generally been overlooked. . o
~ Parents of a d,évelopme'ntally disabled child have spoken of the
dimensions this child has:put into their lives and those of theirGther-
children. *“We needed Joe,”’ one mother said of her developmentally "
disabled son. “My husband and I had been all wound up in things
" that didn’t matter until he came along. We were very selfish, 1
guess. [ know we're better persons because of him.”

- By “better persons,”’ this mother went on to explain, she meant
that her child had somehow broken the restraintsthat kept her from
loving, from sharing their home and their time, from listening—not
only to him, but to her husband, her other children, the poor, those

- in need of her concern. - o

The needs of the /developmentally disabled person often satisfy in
others the need to be needed, the need to give of oneself. Special re- .
ligious education ¢an be one means of satisfying this mutual need— -
the need of the teacher for self-giving, the need of the developmen-

- tally disabled pgl_rs'on to be prepared for a closer relationship with

God. ] ' : ' ' .

One final p‘oirz{t must be considered. It is necessary to respect the’
' developmen_tgﬁy disabled pergon before he or she can be helped.
Carder (1972) at an internajfonal seminar related the story,of the
Canadian Indians who refused to leave their reservations to inte-
grate into the mainstream of society. She drew the-anglogy between
" their situation and that of the developmentally disabled person.
She quoted a certain chief as saying; “Do you know what it is like -
to feel that you are of no value to society...to know that people come
o help you, but not to Work with you because th believe you have
mything to offer?...You hdld out your hand and beckon me to come

1.(.9'20 B |
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“and 1ntegrate How cin I come with any dignity? I shall not come as
an object of your plty I shall come in dignity, or I shall not come at
all.” .

*Belief in thls lpherent dignity of the developmentally d1sab1cg;1 :
person must precede any attempts for sepnce or the' serwce isbuta
velled insults- { - .

- Afew yearsagoa d1st1ngu1 shed body of scientists, admmlstrators
and educators in'the ‘field of special education listened in shocked" - -

i disbelief at an international symposium-when-a well—reputed pED-. T -

fessor stood to present his paper. In contrast to the lofty pronounce-

ments of his Cblleagues of abstract statistical data and their implica-

tions for yet more research, th1s man began aquiet recjtal of hispro- .
‘fedsional life. - .k A

He began teaching developmentally dlsabled ch11dren l\: said,’
“because he lacket! the self-confidénce to teach the bright onks. His ™ *
. doctoral dissertatiom merely contributed to thé store of myths about

» the education of developmentally d1sabled children. Later research

* projects were also clouded with contnved data and faulty proce-

dures.

Then h1s beloved child was struck with a physical condltlon that
resulted in brain i anurV He who had preached acceptance to other
parents could not accept He began to question his commitment.to,
and his concern and love for, developmentally dlsaﬁe’d children.

At last he' carge to the painful conclusion, “I thlr%ﬁ)erhaps I have

come to leve mental retardation more and retardeq Children less.”
He went on to warn his listeners that *‘we must build a proféssian in
which we will not understand the retarded less, but ourselves
more.”” From this self-examination will come understandmg, and
the freedom to love without demeaning. ’

One cannot think, “‘I love these retarded persons because | must
think for them; I can take care of them.”” This patronizing attitude
is not love at all, but a mockery of the persons and their handicaps.
“Do- gooders .can do no good for developmentally disabled per-

sons. It Is essential to appear before them humble in the knowledge
of one’s own handicaps of the heart, one’s own deficiencies. '

Vanier (1969), in a televised intervie, commented that if a
- teacher or a parent always wants to give and never st0ps to listen, -

never stops to receive; there can be no real communion: Love must
be a communion. It must be a receiving as well as a giving. There
must be an awareness of the wonderful gifts that the handlcapped"
-1nd1v1dua1 can give. - '

\MQ must recognize and humbly receive these glfts before we can
say we truly love developmentally disabled persons. The greatest
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sift that one can give to such persons is the opportunity for, them:tZ) . l
X gii{)e to-others. We must be able to say “‘thank you' before we can
truly say *'I.1qve you.” ; -

, In the follo(&ing pages consideration will be given to the “how- .

% . to’s” of providing for the spifitual nurtufe'of persons with develop-
mental disabilities, and to the major issues currently, facing workers .
in the field of spacial religious education.:Because.there is no one

* right way, various viewpoints, all valid, will be expressg{d.- R A

‘No matter which approach igtaken, or what program niodel is fols
‘lowed, it is important to remember that the handicapped person is &

" member of a family and his or her dondition has'many ramifications -

" in the lives of other family members. Each must be included in the
planning. However, as is true in all planning of human services,' the
people being planned for must be given the dopportunity to express
what their-needs really are—not what they, theoretically ought to
be—and .they should be encouraged to help one another to meet V.
these needs. No help helps like self-help. This approach may lead to
a less efficient-program, bu/t?:‘efficieﬁcy is not the main objective of -
;h/(e Special Religious Education program. The growth of-a faith- ‘

~/community is. It is mo‘r‘ci«"important that péople leavé the session
" feeling-gbod about their contribution to it than that everything

should run smoothly. / » o
~ While there are rhany, differences of opinion regarding what '
‘shquld be done or taught, and how this can best be accomplished,
there is no question that Jesus wishes his péople to be served and to
be included in the mainstream of Church activities. Especially in
' more recent times, one pope after another-has‘made repeated .
* declarations affirming the value and the rights of disabled persons.
The United States bishops recently issued a powerful pastoral let-,
ter on the importance they attach to concern and action on behalf of
disabled petsons. They state in part:
) ' 5

’

ws

Concern for handicapped people was one of the prominent
nates of Jesus’ earthly ministry. When asked'by John’s disci-
pl%}f«;"‘Are you he who is to come or do we look for
another?”’, Jesus respgnded with words recalling’ the prophe-
«cies of Isaiah: “Go batk and report to John what you hear '

. and see; the blind recover their sight, cripples walk, lepers
: © sare cured, the deaf hear, dead mén are-raised to life, and the
’ / poor have the good-news preached to them.”’ (Matthew
! 11:3-5) Handicapped persons become witnesses for Christ,
his healing of their bodies a sign of the spiritual Healing he
" brought to all people. .
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y By everr’means posstble therefore, the ChNh must con-
tinue to expand its heah‘ng mmlstry to thee persons, hélping
them when necessary, working wj thém, and raising its
voice with them and wiv\1 all menibers of society who are* :
" theiradvocates. Jesus r
and with people in need is a privilege- and an opporttfmty as
well 4s a duty. When wejextend our healing hands to others,

»we are’ healed otrselves. ! .
If andlcapped people zire become equal partners in the .
Chnstlan community, lﬂ]UStliS must. be eliminated, and
. 'ignorance and ,ap;lthy repiaced by increased sensitivity and.
warm aueptance The leaders and the general membership

: of the Church must educate themselves to appreciate fully
the contrfbution, Fandicapped people can make to the
Church’s. splntual life.- Handicapped individuals bring with

thém 2 ‘'special jpsight into the meanmg of life, for they live, ¢ *

mme than the rest of’ us perhaps, in the shadow of the ¢ross.
‘And-out of their experience they forgé virtues like courage,
N patience, perséverance, conff)assmn and sensitivity that
’ should serve as an inspiration to all Christidns.
in a recent statemeént on the International Year of D1§abled Per-
sons, proclaimed by the United Nations, Pope. John Paul II delin- .
. ‘eated principles to be used as guidelines in dealing with disabled~«
_persons, which, in summary, point out the need to recognize the hu{}
man dignity of special persons, their need for help in taking their"
rlght¥ul place in sociéty, their need for integration, normalization
and persortalization. The Pope comments: .
A disabled person, with the hmltatlon and sufferings that he
‘or she suffers in body and facultles emphasizes the mystery
of the human being....We are, ghown the hidden frontiers of
human, existence and we are lmpelled to approach this mys-
T tery with respect and love.... The quality of a society and
" civilization are mieasured by the respect shown to the
weakest of its members.
Officially, then,lfrom e Pope-and the bishops, there is strong
support for developrpentally disabled persons. On a practical, day-
- to-day basis, however, this support may at times seem a bit remote.
‘It is then that only faith in the promises of Jesus and the conviction
that this special ministry is truly a privilege, can sustain us in the ,

struggle - _
‘ D 1) o
23 _20 _
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There niust be loving id@fic.ation betweenithe religious educa-
tor or pastoral minister and those persons being ministered to. A
person—parent, sibling, handicapped individual—with a problem
needs to be met with understanding first as a person, then as a per-
son havirig a protilem, never as a-problem itself. It is bearable to
have a problem, not to be cne! ¢ : e

‘ When one begins to fee] from the inside out the anguish, the limi- * -

/ tations; the discouragement, the humiliations, that developmetal

. disability imposes on affected individuals'and their families, 6ne is
beginning to be ready to render real servicg. The language, e uses’

“in referring to a person and the handicapping conditiofrean be very

" * “Shoughtlessly wounding, or it can be healing and ‘reassuring if it

. exptesses affection and respegt, sympathy but never pity.

With Jesus as our. model, we consigér one'by, one the problems
that-need to be solved, the steps that need to be taken. Jesus was®
first a listener, patiently waiting for the expression of the problem
as the suffed®r saw it, the request that the sufferer néeded to'make.
Then,with gentleness, with no probing‘questions and with no impli-
cations that a favor was being bestowed and thanks were'in order,

.the pedce and healing were given. From this basic pattern we can
proceed to minister with our developmentally disabled brothers and
sisters, giving what we have to offer and receiving in turn their gifts
with quful love. 0 : ’

, 4
Sheila Haskett is a Sister of St. Francis of Assist, Milwaukee, and
has lived and worked with developmentally disabled persons at St.
Coletta School, Jefferson, Wisconsin® for thirty years. She directs a
. Special Religious Education center in Madison, and is editor of the
Quarterly, « publication of the National Apostolate with Mentally
Retarded Persons. : o :

’

. 2l




. E . : . .
- . B . s
. . . ’
PR . . . ‘

. . . . "

- DISABLED PERSONS AS OUR SISTERS AND BROTHERS .
References . ' ! . o, - A

, .Bissionner,-H. Calechetical Pzdagog\ of the Mentally Deficient Chtldrvn Brussel ::
“ Lumen Vitae, 1967. Y . ..
) Buck, P.and Zarfoss, G. The G m'v They Bnng Phlladelphla John Dny. 1965.

. Carder G They Must Come in Dignity. Paper presentet] at the Inte{natlonal
Seminar an Mental Retardation. Montrea] 1972. . n . .
‘Mosteller, S. My Brother, My stlvr New York: Paullst Press, 1‘)72 . coet
Paulhus, E. and Mesny, J. LEngagmncnl Chrchen du jcunc Inadapte. Paris: .
Fleurus, 1968 ) L - .

Rome: Vatlcan Publicationg, 1981

-

Pope John Paul II. Vaticif Slalmwnl on the Ink’mahonal Yuzrqf stabl?l’crsons

Umted States Bishops. Pastoral S!almn:}nl on Han(lxmpp(d Pcople Washirigton:
United States Catholic Conference, 1978 ER

- ) Vamer J. Take 30. CBC mtervnew with Adnenne Clarkson,"1969.

Wm( hell, J. Teagher memng and the Plague. Paper presented at Pye- Congyss
Seminar, International Association for the Scientific Study of Mental Deﬁcnenc;
“Malmo, Sweden, 1970.

~u

-

- . . !
E .
kY ~ . 2
# ' o
- -0\. ‘
[y 3 .,
4 N »
'
- .
. . ;
\ £ ¢ :
< . .\ \ .
g ﬂ\ . - y
. ) N
N , .
]
, .
i e b

ERIC

Aruitoxt provided by Eic:



-

" will focus 6n them.

\ ~ ! : \ .
\ ) ) \
@ homan being possesses a unique dignitv and an-
indepe nd( nt value. from the moment of conception and in u(\rv

stage of development. whatever his or her physical condition. .
—Document of the Holy Su‘ for the 'lnu ernational Year of Dl\lblC({’% ersens

Reﬂectmns on Disabled
Persons’ Participation in
OmSacramental Llfe

. © Mary Theng,se Ha‘rrmgto T SH

' When a family member or a
pastoral worker invites a developmentally disabled!, person to
celebrate a'sacrament of the Church, it usually indicates that the
disabled person is taken seriously and that the sacrament is highly
valued: However, between the first moment of insightthat such a
celebration may be possible and-the actual celebratiofi, there w111 be
more than the usual factors to be con51dered discussed and decided
upon. :
Since the Sacraments of Initiation are those most often cele-

brated with developmentally disabled people, most of-this chapter
!

General Pastoral Setting ‘

Itis worthwhlle lookmg at the' context in Wthh the developmen-

-tally disabled person is grow:ng in faith. The most normal setting is

the Christian family. Normally the faith of the family carries its dis-
abled members and supports them on the path of the sacraments.
An active Christian family can neurish the disabled member in

_ faith, unconsciously by its very life, and consciqysly when the mem-
“-bers become aware that everyone can

grow in faith. But, just
because a family is active in its part1c1p:¥t10n in_the life of the

4
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N

- Church, it does not follow that the developmentaily disabled mem-
ber is. There are many mentally retarded Catholic adults who do
not go to church, or if they go, have never been to Communion. In
the past someone may have said that “the person will go to heaven
anyway,"" or “they cannot go to Communion because they cannot
say their-prayers by heart.” The situation needs to be examined.

If the person lives in a group home, a residential facility or in a
large institution, it is worthwhile remembering that the freedom
and the opportunity -to practice’one’s religion is a human right.
Many times the spiritual development of a person is totally neglect-
ed because of the religious preferences of the staff or the adminis-
trators. This is not just, and advocates for the person are right to
call attention to the neglect that is allowed.

Both the family and the facility need to allow the disabled person
to belong to larger groups of practicing Christians. Small com-
munities of faith that welcome disabled members take many shapes
and forms: the parish, catechumenate groups, catechetical groups,
prayer groups, retreat groups, etc. Where people gather together in
% faith, Jesus is present; grace is given and received. The basic sacra-
ment, then, is the sacrament of the Church, experienced in com-
munities of faith. : :

When a developmentally disabled person is a pérmanent and
‘active member of a community of faith, the celebration of sacra-
ments is logical, relatively simple, and uncomplicated. The group
can answer the basic question; i.e., can this person grow in faith,
can this pers.n develop spiritually. The person is secure because of
the group experienice. The group i¢ secure because it has watched a
person develop a sense of the sacred, a sense of Jesus Christ, a
sense of the Church, a sense of the Father.

Decisions For or Against Sacramental Celebrations

It is important { )"‘Ee aware of who requests or proposes a sacra-
ment and why. Offentimesa family member or a catechist proposes
the sacrament. If is usually clear that the developmentally disabled
person is in harmony with the pronosal. However, more than one
celebration hastily put together has fizzled as the person refused to
go along with the ceremony. A sacrament cannot be planned all
around the person. without taking the person into account. If-the
person is to participate in the sacrament, creative ways have to be
found to engage the person, even th- severely and profoundly dis-
abled person. ‘

When there is desire on the part of the person for sacramental par-
ticipation, it is often prudent to proceed with plans and decisions.

27 ®
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. Given the problems a.person may have with projecting self into the *
future, it is difficult to sustain desire too long. To delay the celebra-
tion of a sastament for reasons extrinsic to the sacrament (until

Grandma comes from Alaska, etc.) does not make good sense.

" When the invitation is made to the disabled person,to celebrate a
sacrament, there are criteria be1ng used, consciously or uncon-
sciously. When' the 1nV1tatlon}:s denied a disabled person, criteria
are also being consciously or tinconsciously used. .

One principle to be used is that the criteria should have some
intrinsic connection with the significance of the sacrament. Devel-
opmentally disabled people have not been admitted to the Sacra-
ment of the Eucharist for the followmg reasons:

. “You do not need it to go to heaven

“You do not know your prayers.’

“You have not reached the age of reason.”

“You cannot tell mortal from venial sini.”

““You cannot ‘even talk.”

“You cannot know what you are doing."’

+ “You cannot go to Confession first.”
“We do not give Communion to an animal.”’

The Sacrament of‘Penanr;e on the contrary, has been imposed
with the followingFemarks:

“You are a bad girl/boy.”

“The devil is in you.”

“You are full of evil.” - ‘

The Sacrament of Confirmation has been avoided with the follow-
ing observations: \

“You cannot manage a service project..’ ) T

*You cannot make it through a ceremony with 500 other\s to be
confirmed.”

“You are only a passive, not an active member of the Charch "

“You do not need Confirmation anyway.”

Developmentally disa%le'd people have been pushed into a
sacramental celebration for the following reasons:

“Your brothers and sisters all went to Communion by the time
they were eight years old ahd so will you.”

“Your brother is gomg to be conflrmed this year (or recetve Com-
munion) so you will too.’ -

“Everyone in this parjsh goes to Confession before First Com-
munion.’

“There are too many people in this institution for e to figure out
who is Catholic. Any one who comes to Commun:an or is pushed up
by the staff, receives.” 2

o]
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I the criteria ane to have something to do with the significance of
the sacrament, it fnay be helpful to look at some of the sacraments
briefly. It may be helpful to ask what human experience the sacra-
ment is connected with, what catechetical experiences may be ap-
propriate, and also to look at the celebration itself. Then maybe the
criteria that do not touch the significance of the event can be left
aside. ’ ) ‘ :

First Communijon is an event cherished by most practicing fami-
lies.What is the human experience to lgok at to see if the quality of
the event iszopen to its sacramental dimension? Eating and drinking
are the human experiences basic to the sacrament; not just eating
and drinking any which way, but in a ritual manner with others.
Those who '+ » with severely disabled people are aware that meal
time can bu the 'supreme challenge of the day. How the family
copes, how the disabled person copes jvith eating and drinking to- -
gether gives the symbolic dimension,-a pre-requisite for the sacra-
mental dir.g'ension. So‘tnany gating disdrders are significantinaper-
son’s progress toward Com union. It is important to get in touch’
with these before plastering on superficial phrases about the Sacra-
ment which can be mouthed to satisfy everyone but the person in-
votved. -

N One begins the discernment about a person’s readiness for Comn-

munion by sharing food together. In an institutional setting, where

the process of eating can besub-human, the catechetical progres-.

sion has to build toward developing dining skills. In a home where

the disabled person is fed alone, the catechetical progression has to

build toward developing social skills ‘surrounding the sharing of

food. And even if a person comes from a family setting where the
family meal is open to its symbolic meaning, the person needs time

to learn to share fodd with the larger community of faith.

As food and drink are shared in a situation that has elements of
ritual present, one can begin to talk about sharing the special food,
the Sacred Bread, Jesus, the Sacred Wine, Jesus.

A person needs to develop a sense of the sacred before the mys-
tery of the sacrament is accessible. In a sacrament, one becomes
aware of a mystery at work tlirough signs seen and felt, as well as
through words spoken or signed. If a developmentally disabled per-
son is iimited in his or her intellectual functioning, it is difficult to )
explain a sacrament.’One enters into 2 celebration experience that
awakens faith through intuitive awareness. Because all life is sacra-
mental, a liturgical catechesis for disabled people is more involved
_ with structuring a progression of celebrations, where the sacred
- .dimensions of all life are sensed, than in lectures about the sacra-
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ts. One fosters participatory knowing, aware that abstract and
ly conceptual knowledge is out of reach because of the dl%ablll-
involved. v
5 the catechetical ‘progression advances, one must observe a
on closely to see signs of growth, especially if the jperson is non-
al. Yet, finally, it is not so hdrd to detect signs of reverence: the
‘ession in the eyes, the posture of the body, the position of the
Is, the quality of the sounds if there is no speech, the quahty of .
ements.
;- if a person can share food and drink in a ritual setting, can be,
rent, attentive, silent, aware of others, one can begin to look for
s of desire. If the person attends Eucharistic celebrations, there
be some curiosity at the time of Communion. That is thetime to *
ulate and awakén desire.
hen a person can relate to others with love and desires to be at
with them in'the act’of Communion, there is readiness, there'is
ning. The mystery at work in Communion is that of the
1gthenihg of our relationships with one another, with the Lord
s, with the Father. One o for a developing sense of the
ed, a sense of the mystery o1 the Church, a sense of the pres-
- of Jesus. . ‘
has happened often enough to be significant, that a mentally
‘ded person does much better talking about Communion after
- She has received\the sacrament than before. Because it is hard
ioject self into the future and talk about what has not yet hap-
d, verbal content before Communion can be weak, even
gh desire may be strong. After a person starts going to Com-
ion, and continues in the commumty of faith, the witness that is
1 can-be outstanding.
nfirmatioh i Is very close to Baptism in ifs ongmal significance.
ism marks the éntry of a person into the People of God. But
1 one looks at a developmentally disabled person who is mar-
ized by virtue of a disability, one has to question the signifi-
e of the experience of belonging to the People of God. !
ie disabled person is not going to be as obvious as others in ac-
service to the Christian community as a‘\prepara ion for the
ament of Confirmation. That does not negate th profou d
>ments awakened by the sacramental progression, of\ g-
nd giving witness as inspired by the Holy Spirit.
is ofgen a real risk for a marginalized person to enter a com-’
ty of faith and really ?gree to belong, to get close to people on
fective level. Egocentrlc1ty may in fact be an ingtinct for sur-
and self- protectxon But in a community this self- 1mpo§ed dis-
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taiice has to give way little by little, if oneis tr belong. This progres-
sion can be dramatic,-and indicate that a rea\conversion is un-
folding. a v
W hen one asks at what point another person is ready for Confir-
mation, it is worthwhile to remember that the basic sacramerlt is
that of the Church, experienced in the here and now asa community
: of faith. When a person has agreed to belong, and starts to manifest
‘ the fruits of the Holy Spirit in that community, it is appropriate to |
»  celebrate the gspwth taking place by a public ceremony. Confirma-
 tion is one moment in the on‘going life of belonging to the People of
God, . .
During a celebration of Confirnation it becomes clear to what ex-
X tenta disablqg person can give witness to the whole assembly. Of-
ten those who love and are concerned about this person can fill
_ whole church. Everyone has had to struggle to foster life and well-
° being with the person. When that person is presented by the assem-
bly to the Bishep or his representative, joy is tangible. There may
be many places where this disabled person will never ‘‘belong,” but
he or she is a full member of the People of God and will always
belong in the House of God. . ) '
Although the Sacrament of Penance is often celebrated before.
First Communion, it is very difﬁeult, if ngt impossible, to maintain
this.sequence with developmentally disabled people, The reasonis
“that a person who has been wounded in his or ser development may
be able to enter into Communion as a mystery before he orshe hasa
developed sense of self implied by the Sacrament of Penance. The
Sacrament of Penance, however, is not to be neglected, as it can be
very meaningful to those who so often feel out of harmony with
others and themselves. 4 ,
' " Unfortunately, developmentally disabled people can too often
sense alienation-as part of their very existence. So often they séem
to cause trouble to everyone, no matter where they go, no matter -
what they do or do not do. oo often the disabled person has to - |
struggle to learn to forgive as well as to ask to be forgiven. Bit-
terness can eat away at one’s very soul. -
The family of the disabled person often needs to participate in the:
orientation toward the c&febration of this sacrament. As one mother ¢
putit, "I want to celebrate with him. I want toask pardon forall the .
‘times I have been violently angry because of him. I should like him ~
, to forgive me too.” , ‘ '
The human experiences that this sacrament,deals with are basic-
ally being sorry fer a real wrong, beipg able to accept forgiveness,
and being able to forgive others. When the family and the commun-
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ity can come together to celebrate the forgiveness of a loving
Father, it is a significant moment.

In many places, general absolution is used (as it would be in a.
nursing home, etc.), when there are a number of developmentally
disabled persons together.. Often because of language problems
and a vague sense of alienation, the precision required in a face-to-

face situation is beyond the capdclty of those present. Yet all can’

enter into the pardon offered in Jesus Christ.

Naturally, those who have developed the language and the sense
of self required for the confession of sin in a face-to-face situation
are to be prepared in an appropriate manner.

A word of caution is in order for those ‘¢hildren who have behavior

disorders due to sensory-motor problems, or those who have an

overlay of emotional disturbance in addition to thelr developmental
disability. It can happen that moral judgments are made-by others
about behavior that is part of the child’s disability. In other words,
the child has a very difficult time coping, and the adult puts moral
values on the behavnors The child can try to putish himself by go-
ing.to the harshest confessor, attributing more evil to herself than
fits reality; or the adult can push the child to confession when the
child really does not grasp what is going on. Harsh parents whose
anxiety is excessive can use the sacrament as a form of child abuse

When the punitive aspect of the sacrament looms out of propomon.

“for the child, catechetical re-education is m order, and, one may
add, very difficult. Unfortunately, these problems are not ancient
history.

- It is also worth notmg that if the Sacrament of Penance is to be

“celebrated with a non-verbal person, respect is required. Communi- .

cation is distinct from verbal language. Even if a person cannot ut-

" ter a word, he or she may be able to communicate. It takes time to.

build a relationship so that the communication has a chance of being
somewhat accurate. It may not be at all helpful to the child to have
the parents say all the things they perceive the child to have done
wrong. One cannot march a child thropgh confession—with the par-
ents saying the “‘sins”—before First Communion, just because one
sacrament is supposed to come before the other, no matter what
this experience does to the child. On the contrary, the Sacrament of
Penance is a beautiful sacrament- of forgweness, to be celebrated
with thankfulness and peace. .

When a developmentally disabled person becomes seriously sick,
“the Sacrament of the Sick is appropnate The Sacrament is not ap-
propriate just because there is a permanent and chronic dlsablhty
Nor is the Sacrament of the Sick a replacement for Confirmation or

» —. . LN
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Comrqunion because the pastoral workers are not’creative enough
to figuré out howto go about orienting a pe?éon to the proper sacra-
ment. The Sacrament of the Sick is for sick people. A disability,
even a severe disability, is not a sickness. The struggle over the
Bpast forty years in the United States has been to try to remove the
isabled person from the medical model of care, which treats a dis-
abled person as a sick person. Church members do not help the situ-
ation by treating a disabled person as sick. A disability will not be
curéd; it will always be there.

When the developmentaily disabled perséh is really sick, an ef-
fort is to be made to help the person to be aware of the mystery of
Jesus’ care and the healing offered through the signs of the oil, the
gestures and words, the presence of the priest and of the communi-

- ty of faith. A narrow reading of the Introduction to the Sacrament
can be misleading. In Numpbers 12 and 14, the ‘‘use of reason” is
used. (The Rites of the Catholic Church. New York: Pueblo Publish-
ing Company, 1976, p.585) Reason can be interpreted in a narrow
sense, which would connect it with abstract intellectual function-
ing. Thissmay be precisely where the disability of a person may .

. manifest itself. But there are other forms of intellectual functioning,
symbolic and intuitive, which if any person is sufficiently sick,are,
common to most people. Because *a person is mentally retarded, it
does not mean that she or he does not have a form of reasoning.
_This may be global, not precise; concrete, not abstract; symbolic,
not analytic. It may be closer te the co-naturality of Thomas Aqui-
nas. What is important is that the persorf knows by participating in
the action and probably not apart from it to any significant degree.
The knowledge one has may be more participatory than theoretical.
This does not deny that there is a very real pastoral problem.if the
person is hallucinating, but this 1s different from mental retardation

when it comes to the celebration of the Sacrameént of the Sick.

If the disabled person is about to die, Viaticum is to be offered
with the community of faith present if possible. In some institu-
tions, the process of dying can be impersonal. Also, in some institu-
tions, the fact of death is covered up for a host of reasons, none of
which makes sense to the community of faith, if the person be-
longed to one. If an institution persists in ignoring the religious
dimensions of the death of its residents, Christians have to take a
pogition that demands respect. e

At one time, a chaplain would claim the body of a Christian for

~ burial if the person were a ward of the state. Since chaplains are be-
coming rare in facilities for developmentally disabled persons, the
¢ * Christian community has to work out some arrangement to be faith-

30}34 - )




RI-ZI-‘I,IZCTI()NlS ON PARTICIPATION IN SACRAMENTAL LIFE

ful to one who has shared in the Paschal Mys?ry of Jesus Christ
through the Sacraments of Initiation. A Christtan burial is not a lux-
ury, but part of our miitual commitment to one another as baptue(l
members of Christ. No matter-how damaged the body may be, it is
still the temiple of the Holy Spirit. No matter how undervalued the
person may have been in the facility, if he or she belonged to a com-
munity of faith, there would have been love offered and received. H
is mcomprehenmble then to hdve the community systematically

v . kept away from the funeral service of a war(l of the state to protect
the anonymity characteristic of ages past.

It is very difficult for other members living in an institution if a
loved friend just disappeats and someone drops the word casually
that he or she is dead. The mystery of death is one we all will pass
through to come to eterntil life, Those disabled persons who by their
disability live in the shadow of the cross need to hear the Good
News: Jesus died and lives; we die, but we shall live. .

For the Sacrdments of Matrimony and Holy Orders, the general

» norms of the Chiita ply Of course, the disability of the person is.
‘ to~be taken into accounNn the orientation of a person toward %lrfe
vocation. A steady and well thought out preparation is preférable to
hasty decisions that are apt to lead to regret However, one does not
need to apply norms more severely to dlsabled persons than to the
rest of the human’ population, ¥ {

It is normal for a Christian community to be concerned about the
development of its members in the areas of affectivity and sexuali-
ty. A well thought out study of the moral guestions involved can be
found in “Guidelines for the Treatment of the Mentally Retarded”’
~ by Richard McCormick, S.J. (Catholzc Mind, November, 1981, pp.
44-51.) :

# The Celéi;ration of a Sacrament

)

Wheh one intends to celebrate a sacrament with developmentally
disabled people, it is important to realize that the quality of the cele-
bration carries significance. Often the persons‘who are ‘disabled
cannot of themselves sort out what is supposed to happen. They can

" enter wholeheartedly into what is happening. They. cannot generate
much religious meaning related to the sacrament alone and apart
———fromthe experience: ; T T e
The burden then falls on the-leaders of the community that the
celebration be coherent. The celebration has to be very well pre-
pared so that everyone is free to be preseént to the mystery dimen-
sion of the event and not tled “tip by the mechanics of who is'to do
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what, when and how. Some of the elements common to celebrations
are as follows: : T

Place. The chutch is the most obvious place for the celebration
of the sacraments. However, the environment desebves attention in
relation to the disabilities involved. Sone elements are obvious: ac-
commodations_for wheelchairs, assistance for those who may be
visually impaired or hearing impaired, space for children who may
be hyperactive and cannot tolerate pews, etc.’ Other elements are
not so obvious, such as the need for a withdrawn child to be close to
the action if there is going to bé participation, the need to take time
at the beginning to allow a child to get oriented in space if there are
sensory disorders or if there is severe mental retardation.

The space will'speak to the persom, so it is worthwhile working on

*it. There needs to be a clear, uncluttered focal point, first of all, so -

»that the person knows where to direct attention. The lighting is to

highlight the focal point but not stimulate the hyperactive person.

, Beautiful objects, vestments, flowers, incense, speak to the value
r placed on the event. - .

When the celebration takes place outside the church, care needs
to be taken so that the place'bexclean and well prepared. In an ingti-
tution where space is usually wanting, the administration hopefully
can be drawn into the dialogue essential to preparing a celebratiog.
If the administration is not in a position to enter into tife preparation
required tomeet the religious needs of the residents, then the com-
munity of faitﬁajg_g} has to chse\ér'up and show up with brooms, dust
pans, mops, vases, flowers, candies, incense, ‘Tugs: record player

and records (not forgetting extemsion cords) vestments, books,

table, table coverings, refreshments for afterward, - plates, cups,

napkins and silverware. The chairs need to.be prepared for the cor-
, rect number. The various ministers need to know where to go,
where to sit, when to move. The people need to know.where to go,
and what to do. Someone had better have the plan clearly in-mind
and be able to orient people to the space to be used, otherwise the .
celebrant will be left with five jobs to do at once. This is not fair to
him, nor to the assembly. - C

If the celebration is to be in a family home, thén the same care for
cleanliness and order is to be insisted upon. If need be the members
of the community of faith can come the day before to help with
preparations. The family may be just worn out from the work in-
volved with caring for the person. The celebration of a sacrament is
a social event and even if it is at home, the larger Christian com-
munity is called on to be present in some, way. ' :

- .
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. Music. One of the key elements in a celebration is the quality of
music to be used. For some strange reason, it is often thought that if
the participants are mentally retarded, silly music may be used.
Mentally retarded people des.erve to be taken seriously in their sac-
ramental celebrations. ‘The music used can ‘support the develop-
ment of a sense of the sacred which is essential for the ambiance |
surrounding a sacramental event. '

D

Pace. If the environment is well prepared and if everyone is
comfortable and secure, silence #s possible, even with hype.ractive/‘
children. Silence can be invited at moments when the assembly i is
ready to pray. It cannot be demanded only as a discipline. If it is, for.
sure.someone will start to weep or wail. Discipline is required mést
of all of the ministers. Their responsibility is to project a sense of
order, and to set the pace for the assembly. The pace to be us d is
the art form necessary to integrate developmentally disabled people
into a sacramental celebration. The adults can be deliberate 1n/the1r
pace if they know just where things are and what to do when. If they
aré ill at ease, the assembly will pick it up like lightning and the
celebration can fall into disarray. j

There is no use-trying to hurry a celebratlon with'developmen-
tally disabled people. The ministers mlght just as well relax Be-
sides the pace required for-a.spirit of prayer, the pace of the people
will require ‘time for communication, time for movement time for
what is happening to be absorbed.

The words used hav#to be addressed to the peoplé involved.
Those speaking have to take time to look at those present. A cele-
brant who looks as though he is more interested in the liturgical
books than the people, or the reader not secure enough to look up
from the text, may- find trouble when they do look up. Also, there
are times when the vocabulary needs to be adjusted, gestures used, *
facial and vocal expression used. In sum, one has to be present to
the assembly to help it to be present to the mystery unfolding.

A celebrant needs a team to plan with, pray w1th laugh and cry
with if he has to lead an assembly with a s1gn1f1cant nmurhber of de-
veloprhentally disabled people. A celebrant does not dare show up
at the last minute for a celebration with such an assembly. He needs
to get a clear notion of who is'present, the range of disabilities and
the pace possible for thé group. He needs to be secure with the
other ministers. And, when the leaders are/assailed with the nag-
ging question, ‘‘Does it make any dlfference anyway?" ‘Do they
really knaw what is going on?"’ let them remember that even pro-
foundly retarded people know if they are loved
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Balance. In the celebration of the sacraments there is a need to
look at the balance required among the parts of the ccremony. What |
if some pirts are too long or too short in relation te the whole? If one
part is too long, fatigue will set in, boredom will be Catching, the as-,
sembly will become cranky. If another part is too short, the assem-
bly may miss the cvent as it {lies by. Balance is a criterion for the
, music usedl. Besides the length to be considered, there is also musi-

. cal style. If a piece fis too loud and hectic, spme persons will simply

suffer frém sensory overload and either literally scream or drop out.
[f the music }aéks color and is dull, no one will pay any attention to
it. : , .

_, After a cclebration, it is worthwhile to ask about the quality of
presence manifested in the assembly. Were the members aware?

. Were they able to follow? Were the cues given them appropriate (or
did someone hand out song sheets to mentally retarded people who”" .
cannat read?) Did the musicians use songs that all could join in on at
the time of the refrain? Was the Eucharistic Prayer accessible,
given the vocabulary of the assembly? (See the E:uchanfs‘lic Prayer
for Children.) Above all, was the ceremony experienced as pgayer-
ful? . : T .

Although the Christian community has to make some adjust-
ments to celebgate with developmentally disabled members, it isan
honor to-celebrate with those who cannot and will notshide behind
masks. What is, is. When they pray, they pray. When they cele-
brate, they celebrate. When a parish can integrate its disabled
members into-its celebrations, everyong benefits. .

Selected Excerpts from Pastoral étalemenls Regarding the Receptiont of
Sacraments. . Py

\ All People Together

In January of 1981, the Roman Catholic Bishops of England and

Wales issued a pastoral statement for the International Year of Dis-

' abled People entitfsd All People Together.-In. this statement the

Bishops include sections (15 through 25) on the sacramgntal life of
disabled per§on's. They are as follows:

e

* 15—Through the sacramept of Baptjsm disabled persons are 1
members of the church. As a consequence they are encour-
aged to share in the full sacramental life of the church if this
be at all pbssible. Those whose task it is to administer sacra- -
ments st be eager to ensure that a physical or mental
disabiliti~Joes not lead to.a spiritual deprivation. Priests,and

L omgy
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.o, . -..' . .
teachers must be sensitive to the intuitive interpretations of
. parents and others whoareclose to disabled people and who
k'l Sense their mood.

. ‘I'he whole emphasis of the church’s attitude must be one of
welcome and supportive encouragement. Care must be taken
to ensure that the things of God are not misused, but it is
equally important tosefure that what God offers to his
children is made available to them. Certainly no priest”
should refuse a disabled person any sacrament without mak-
ing sure that he appreciates what the disability is and how it
is to be interpreted. '

*

/ .
16-%Especially is this true of the mentally handicapped child.
The sounds and emotions of the child may mean nothing to a
stranger or to a priet}t inexperienced in these matters. But a
parent, who is the child’s first teacher, a specialist teacher,
can be attuned to the child and know that appreciation, even
reverence is being expressed in signs 'which may be unusual,
but are genuine and adequate. A mentally handicapped per-.+
son usually relates intensely to‘those immediately present—
parents, brothers and siSters. This quality of relationship can
. develop and extend to others to whom the parents relate. A
" handicapped child can grow to relate to Christ because the
parents explicitly do so. Intuition can bypass the usual rea-
soning processes and develop a prayer life and an apprecia-
tion of sacrament which is not expressed in,words and can
only be detected by a parent deeply in tune svith one who
relates in this unusual but genuine style. Pope Paul VI his
address on ““The Pastoral Cdre of Handicapped and Mal-
adjilsted Youth” in October, 1973, said that communication
includes ‘‘One’s simple presence, by a look, silence or ap-
propriate language.” ’

17—Confirmation establishes us as witnesses to the world.
The parg each member of the church plays will be condi-
tioned hi¥the circumstances in which people live. The dis-
abled ‘persbn is giving a serious witness to the paradox of
Christianity. This bitter sweet theme is essential to the
Gospel message and given clear prominence by, the Christian
person.who is disabled. This was supremely-displayed by

. Christ himself who died that we might live and suffered that

we might have happiness. , ‘ ‘
]
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Because the (lisul)lu(l\)crson can arouse the ‘generosity of so
many other people thete is an involved presence in the com-
munity which should be sealed with the Sacrament of Cou-
firmation. T'he ability to bring together people of man
faiths, and of none, is an outstanding apostolate: Tll(-
tion of the Sacrament of Confirmation by disabled ptople is
more than a kindly gesture—it is a.recognition of the active *
mission which is so effectively theirs. /

18— Disabled people must be made~welcome in the liturgical
life! of the church, especially at*M:iss where thie community
of the faithful gather. Within this is the sacrament of Holy .
Communion—the supreme sign of unity with Christ and his
church. Into this hely unity is‘gathered the unity of parents
' with their handicapped child and the unity within the family
is'consecrated when the family come together to receive Our
Lord in the Euclidrist. Because the sacrament is so sacred it
must never be diminished or reduced,by mindless reception
and a child of normal mental ability is expected to have an
explicit faith in the real presence b({fdi‘e receiving Holy
Communion. * ’ A SN )

g 19—But the mentally handicapped: child may be incapable of

- being se explicit. Such a child is already a,child of God by "«
faith and) Baptism and all such are invited “To come togeth-
er to praise God in the midst of his church, to take part in
the sagtifice and to eat the Lord’s Supper” (Vatican I1. Con-
stitution on the Sacred Liturgy, n.10). If the church is insen-
sitive to the varieg of human situations there is created a
“double Wﬁ’ a limitation of understanding on the part
of the chyerTh which adds an unnecessary frustration to that
which already exists. Approaching the-time when it is the
practice to receive Holy Communion, the mentally handi-
capped child may not be able to formulate distinctions which
are usually required before admission to the sacrament. The
priest whose task it is to administer the sacrdment must
make sure that he has used every possible means to inter-

_«fret the mind of the child and, in addition, be encouraged by
the faith of the'family of which the child is almogt certainly
the center. When parents are devout and generous the com-
munity of the family supports the child in faith. We already
see this in the baptism of children.

408
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. Pope Paul Xl asked: “How can she (the church) contribute
* to the integration of the handicapped into modern society, if
she does not endeavour to have them recognized as full
*members of her own?” (Pastoral Care of Handicapped & Mal-
adjusted Youth: Octobey, 197.3). . .

20—For a physically handicapped person the sacrament of
Reconciliation can be distressing rather than encouraging.
The physical effort of entering a confessional, the inevitable
revealing of one’s identity, the limitation of communication:

_ these are examples of what can be an’ embarrassment and
frustration rather than a moment of welcome and reunion.
Sorrow must be present, but in cases of extreme speech

limi“ation this may have to be expressed other than by

words This is the traditional sensitivity for which the church
ha: always gulled.

21—Thé person with a severe mental handicap is in need of
particular understanding. While some may be too limited to
understand this sacrament, by the same token it can be pre-
sumed that they are too lacking in conscious decision'to be

in need of the sacrameiit. On the other hand, a restricted ex-
perience of their conglition may cause a priest to misread the
situation. Parents and others who have been closely associ-
ated with the mentally handicapped testify to the sense of
right and wrong which can develop. The automatic labelling
of the mentally handicapped as incapable of wilful fault does
not fit the facts. There is frequently an intuitive ability to
understand ‘'wrong and a sorrow. which can be.reéognized in
the explicit joy which may follow forgiveness. Mentally
handicapped people are not just innocent children: they r\my,;;
become adults and;capable of guilt. -

\‘K

The priest may find difficulty in recognizing signs which the
parent can interpret very clearly. Neat ex essions to de- .
scribe facts are beyond the capability ofmany disabled peo-
ple and the task of priests and parents together may be to
express for them what is already in them. Signs, gestures
and facial expressions'can reveal an adequate disposition for
reception of this sacrament. -

¢

22—The disabled person needs to love and be loved. The
disabled person needs to feel lovable.. This basic need—basic
to all human people created by God who himself is love—is

-
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expressed in many ways: within family life, by a generous
and trusting friendship and, in a unique way, between hus-
band and wife in marriage. For some people a mental or

physical handicap will exclude the possibility of such a rela-

" tionship. But this must not be presumed. On the contrary.

the natural right to marry must be respected unless the par-
son concerned is clearly either unable to understand what
they are doing or unable to sustain a life-long con3m1tment .of
marriage.

23—Within the group—the very large group—of people we

“call disabled there are many persons who are very suited for
_ married life. The limited research done on the stability of

marriage between disabled people suggests that there is bet-
ter prospect of a permanent commitment between people
who marry°while disabled than between people who have no
apparent handicap. Because of this, support should be given
to those who, although in some way disabled, show a serious
desire to marry and are able to make a life-long commit-
ment. Serious consideration would have to be given to the
implication of havmg children and caring for them. How-
ever, we must recognize the nght of handicapped persons to
enter marriage and the witness they can give to the beauty
of married love.

24—Because the understanding of disability has been limited
and even distorted in the past, there has been a hesitancy on
the part of society to allow disabled people to take ap active
and official role in the community. More recently there has
been a positive policy of allocating essential work to such
people. Initial expectations have not altogether been fulfill-
ed, but the message is clear. The church must be prepared
to accept and use to the full a dnsabled person who is called

" to the “‘priesthood and religious life.”” Certain disabiities wili

always exclude such a possibility and the ultimate decision
must rest with the bishop. But a growing apprecidtion of In-
dividual potential must- changeé attitudes. The ideal is for full
mtegraaerrwherever this is possible. The many ministries of
the church can be enriched by the involvement of those peo-
ple of God who are so obviously close to the sufferings of
Christ. Especially can one who is disabled be an effective
minister to one who is equally limited and in need of
understanding. 4 l



REFLECTIONS ON PARTiClPATlON IN SACRA‘MENTAL LIFE

25—The total attitude of the church to handicapped people
must be encouraging. If they are baptised they are members
of the church and those who administer the sacraments on
behalf of the whole people of God must look for the best
way for disabled people to enjoy full sacramental life if this
be at all possible.

, ‘
Break Down the Barriers -

Also in 1981, the Archbishopof Perth, Western Aaustralia, Most
- Reverend 51r Launcelot Goody, K.BE., issued a Pastoral State-
- ment of Concern called Break Down the Barriers. At the end oft
Statement there is a section on sacramental issues entitled ““Dio-
cesan Guidelines for Reception of the Sacraments by the Intellec-
‘tually Handicapped.” That section follows below:.

Once parents have acknowledged that their child is
intellectually-handicapped and express their desire for the
child to receive Confirmation and Holy Communion then the’
usual norms govemmg these matters should be replaced or
supplemented by consideration of the faith of the family in .
the love that the Lord has for their intellectually, handicap-
ped membper. .

In practice, if a child gives no ewdence of intellectual
actmty these Sacraments may still be given so long as the
child is accompanied by other members of the family.

One important reason for making this decision is to give
witness to the love of Christ and the Church for the child,
who is apparently intellectually inactive but is a person with
an eternal destiny and priceless dignity. Once the question of
giving these Sacraments to such a child has been raised,
were the Church to respond negatively the family would
very likely experience 2 rejection by the Church of one
whom they have been taught not’to reject but to accept and

-love. A positive response would tend to enéourage them and
would bring to life the Gospel scene of Jesus putting his
arms around little children and blessmg them. {Mark 10::
13-16).

It may be desirable on some occasions, when administer-
ing Holy Communion, for the priest or acolyte to give the
Host to one of the parents who can then give it to the ¢hild
to make sure that the child is not upset by a stranger arnd
that the Host is swallowed. This procedure would have the
added advantage of expressing family love and unity.

&
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Every effort should be made to help, any child who can-
appreciate these Sacraments to do so. Appreciation will
vary, of course, according to the extent to which the child is
handicapped. In the case of Holy Communion special
catechetical kits are now available and a few people are will-
ing and able to give pensonal help to make the reception of
the Eucharist as fruitful as p0551ble This work is of great
value.

In the case’of Confirmation, if it seems desirable fora |
priest to confer this Sacrament he will need to apply for per-
mission on each:occasion in accord with the general rules.

_ Consideration should be given in the reception of these
Sacraments, to all the circumstances affecting each case and
even each'occasion. For instance, any appearance of the
Sacraments being-forced orf'a child should be avoided. Nor
shoulq parents consider themselves obliged to brmg a child
to receive “‘Holy Communion e 2very time that they do SO ‘
themselves. /

‘ Mary Therese Harrington is a sfaff member of Spred, Special
Religious Education Division of the: A rchdiocese of Chicago, and a
member of the Society of Helpers.
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- causes.-About 90% of-retarded persons are mildly retarded and are able tz
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References _)
1. Developmental Disability. A developmental disability originates before age 18,
contInyes indefinitely and constitutes a sybstantial handicap. It is not a mental ill-
ness nox, other type of illness. Most aspedts of life are affected and the person
needs toYearn to live with the disability. Developmentally disabled refers to those
who havé a lifetime condition of mental rietardation, cerebral palsy, epilepsy and
autism. . ° N

Moental Retardation. There are about 6 million mentally retarded people in the

United States. About 80% of retardation [has socio-environmental not biome/dlcal
care for .

themselves. Moderately retarded persons are able to care for themselves’but

usually need a sheltered work environment. Severely retarded person ‘have

defects in motor develgpment, speech 7 d language, and often have, hysical han-

dicaps. They are not completely depepdent. Profoundly retarded persons often,

have physical handicaps, and theitrdygere impairment in coordir}ation and sensory ..

development makes it necessary {6 have constant care.

/
Epilepsv. There are about 4 mi},li/()n persons with epilespy irvthe United States.
There is no precise answer ag/to why brain cells dischargg abnormally. Grand mal
seizures last a minute or moze and can occur one or more times daily, weekly,
monthly or annually. Petit /al can last from 5 to 20 /co_nds and be accompanied
by a momentary lapse of/éonsciousness. Psychomotor seizures can occur at any

-age and last from a'minite to several hours. Epilepsy in itself usually does not

affect a person’s intelligence.

Cerebral Palsy. There are about 750,000 pergi)/ns with cerebral palsy in the United
States. Any damage to the brain tissue ca,n'/cause cerebral palsy although a chief
cause is insufficient oxygen reaching the fetal or newborn brain. In cerebral palsy °
there is difficulty in muscular control and coordination. There may be complica-
tions such as seizures, the inability ,to/ see, hear, speak. It is not always associated
with mental retardation. . .

Auwtism. There are about 100,000 persons with autism is the United States. The
causes are not known. The universal symptoy\’ is that the child is unable to relate )
to other persons in a normal way. Some chiffiren with autism improve with persis- i
tent care. ; T

. _ : |
See Publication no. 76-29002, D¥velopmental Disabilities, U‘ . Department 6f
Health and Hurnan Services, Developmental Disabilities Office, Washington, D.C.

20201, .

2. All People Together, ofder from CSP Studios, St. Mary of the An.géls,
Moorhouse Road, London W2 5DJ Efgland.

3. Break Down the Barriers, order from Catholic Committee for 1.Y.D.P.

-c/o Catholic Social Welfare Commission, 23 Victoria Square, Perth, West

Australia 6000.
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National Apostolate With Mentally Ketarded Persons

“ 'fealzzmg the umque gifts handzcapped individuals have to
offer the Chiirch, we wish o address the need for their fullef
integration into the Christian commumty and their fuller

: participation in its life.”
—Pastoral Statement of U.S. Catholic Bishops on Handicapped Pcople

Special Religious
Educaﬂon Programs:’
Organizational
Considerations and
" Effective Teaching
Techmques

Kathryn Jenmngs, OSB -

\

. In‘November, 1978, the Catholic
Bishops uf the United States after reflecting on the need of
évangelization and exploring the question of the “‘unchurched,”
issued the Pastoral Statement of U.S. Catholic Bishops on Handicap-
ped People. The bishops acknowledgéd the Church’s failure in the
past to fully incorporate people with handlcaps into the life of the
Church. Many ‘people with handicaps, especially those who were
developmenta]]y disabled, were.seen as somehow apart from the
rest of us, not having the same needs to grow in the life of grace and
inthe commuhi'ty. Baptism was considered essential for pebple who

" were developmentally disabled, and Eucharist might be permitted.

That was all that was thought necessary to assure heaven for them,

. The need to learn how tolive in the spirit of God, to chooselightand
. life, to cope with being “different,” wasn’t considered except by a

few. In viewing persons who are devglopmentally disabled as “cter-
e
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nal children” or “holy innocents’ we have marginalized them,

denying thema place in the community with full access to the goods
of the community—a share in fellowship, in celebration, in religious
education, and in opportunities to serve others with their own gifts.
The bishops have challenged the Church to work “‘for a deeper
understanding of both the pain and potential’ of our members who
have a handicap, and “to expand the Church'’s healing ministry to
these people.” (Pastoral Statement)

Our bishops have stated: “‘Catechesis for handicapped md1v1duals
must be geared in content and method to their particular situation.
Specialized catechesis should help them interpret the meaning of
their lives and should give witness to Christ’s presence in the local
community in ways they can understand and appreciate.” In the
National Catechetical Directory, the bishops go into more detail in
outlining an approach to specialized catechesis.

Using both the Pastoral Statement of U.S. Catholic Bishops on
Handicapped People and the Natzonal Catechetical Directory, I will ex-
plore ways that a parish or diocese may begin a special religious

" education program for people who are developmentally disabled.
* There are five areas that need to be considered at either the parish
or diocesan level as we initiate special religious education. They in-
“clude awareness; assessment, catechlst formation, programs, and
celebration.

Awareness

“The. pdl'lah is the door to participation for hanflicapped in- .

dividuals, and it is the responsibility of the pastor and lay leaders to
make sure the door is always open...” (Pastoral Slatement) In
mltlatmg special religious education, we need the support of the
priests and leaders of our parishes so that they may assxst us in our
Rask’of educating the community.
- Hearing about the religious needs of people who are develop-
" mentally disabled will be new for many. We never thought too
much about the religious needs of these people because we just
didn’t think about people who were developmentally disabled
much. But in the last ten years, legislation invelving least restrictive
environment, free public education, and dej stitutionalization have
brought people who are developmentally disabled into our com-
munities, our schools, and our parishes. As we have grown in
awareness of the social and educational needs of people who are
developmentally disabled, we are now coming to realize that they
also share with all people a need for, and a way of living and re-
sponding to God.

4 ’//«';is
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The loving response to a loving Father becomes possrble as we
hear the Word, and sec it lived by those who surround us. But how
will a person hear the Word, unless someone is sent to share it?
Many people who are developmentally disabledshave never heard
the Good News. Ourﬁgask and that of the whole cqmmumty, isto
explore ways to make the Word available to them also.

In beginning this process, certain premises are essential: 1) God -

_loves and accepts'us as we are; 2) mental development is not pro-

~ portionate to spiritual capacity; 3) people who are developmentally
disabled can make choices; they can grow inlove and they can fail in
_love; 4) they need instruction and support to help shape their deci-
sions; 5) they should be taught what they are capable of learning; -
and 6) they need feelings of self-worth and acceptance in order to
realize their own capabilities. _ c

As we educate’the. parish leaders to the religious needs of
developmentally disabled pansh members, it is important to lead
them also-to an appreciation of the gifts these parishioners bring to

" the community. Thé commuhity must not sell itself short by hmlt-
ing those who can bring it life.

The Natlonat’Apostolate with Mentdlly Retarded Persons has de-
veloped a slide-tape presentation, “‘Special to God—Special to Us,"”’
based gn the Bishops’ Pastoral Statement. It is helpful in educating
parish'councils and other groups ina pansh to the needs of persons
with handicaps and how to make the Pastoral Statement dynamic in
our local parish.

Awareness of people who are developmentally disabled—their
needs and their gifts—will grow as we continue in our joy and en-
thusiasm. Others in our parishes will be excited about the possibil-
ity of giving to and receiving from people whoare developmentally
-disabled. In that exchange community will be strengthened.

vy

- Assessment

“If the partxcxpatlon of handlcapped persons and their'families is
to be real and meaningful, the parish must prepare itself to receive
them. The preparation might begin with a census aimed at identify-
mg parishioners and those with no church affiliation who have
significant disabilities.”” (Pastoral Statement)-- N

%ce a parish acknowledges its- responsxblhty to begm a spec1a1
relifious education program, the next step is to locate the chlldren
and youth who could benefit from such a program.

One initial approach is to research the number and size of special
educatlon classes, sheltered workshops group homes and institu-
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«

tions in the area. The results of this study will give an indication of .
\ the need. But the n,,umbers alone don't reveal who the people are,
«the degree of handicap, and whether or not the person could benefit -
from regular religious education: That information calls for more
personal contact. . =
[t is importan®to check wrth the pastor to get the names of fam-
ilies who have a daughter or son who is developmentally disabled
and invite them to share their needs and hopes for special religious
education. Every family seems to know a Yew others, and word‘
spreads that special programs are beginning. . . .
The parish bulletin is an effective means for seeklng out our
special students. An exaniple might be as follows:

“In order that we as a parish may better meet the religious
education needs of our children and youth who are
developmentally disabled, please fill in the bottom portlon

and place in the,Zollectlon basket. N

Name ST Age

Address ©_ Phone N
? Type of Handicap ( \
' Person filling out form: S :

Parent Self + Qther

-

The local Association for Retarded Citizens, as well as other
“special groups, will also allow annoyriCements regarding special re-
ligious educétion to be printed in their newsletters.

As an awareness of the special programs grows, the childgen and
youth needing special religious education will come forward. Ifis |
not uncommon to begin aclass with three students and at the endpf

é& the first year to have twenty, and more with each passing year”
\ Duringghe-initial stages of seeking out our students with handi-
.- caps, it is essential to become acquainted with diocesin programs
. and policies regarding special religious education as well as regular
“. religious education. The special programs should incorporate as
many of the elements of the regular programs, and be as like them
as.it is possrble without diminishing the aspects needed to serve the

spetlal needs of the students.

The bishops caution us *‘that great cﬂre should be taken to avord
further solatron of handicapped peopl€ through these programs.’
(National Catechetzcal Directory) The tension between.specialization
and 1ntegrat10n is real. Some of our children can be integrated into
the regular program WVith some allowance e for their pamcular
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disability. Others may be integrated wiEh\ some adaptation in mate-
rials. But others may need to be in a smalligroup, or even have their
. own teacher, because their learning style; attention span, and pre-
- vious religious experience is so unique. It is this latter group that we
are considering here.

_Assessment, like awareness, is ongoing. enodlcally the parish
might re-run the survey in-the bulletin, and makg announcements
from the pulpit about the special classes. When the\parish conducts
its census, ‘thespersons involved might share with families the
special services available in the parish and note special needs that
are shared or that they observe. One thing is certain, e ery person

who are unable to participate in regular programs and provide for
them. - S .

Catechist Formation

In.beginning special religious educatién programs we need to find
catechists-and offer them the courses needed to communicate the,_
Word effectively. ‘“Those involved i in special catechetical programs

should receive the training needed to perform their particular
. d ties.” (National Catecheticql Directory) There are many sources of

volunteers—local high schoc()(ls and colleges, and youth groups. In
addition to these, there are parishioners who would welcome the
opportumty to teach in special religious education.
" For groups that are sources of catechists, it is important to get on
their agendas and present the program, the needs and the contnbu-
* tion that the catechists-may make.

The catechist can be a very important person to help the handi-
capped person feel a sense of belongmg. But a “‘warm body” is not
enough. The catechists need skills and sensitivities to share Jesus

“with disabled persons and a catechist formation program is essen-
tial. This training may be pre-service or in-service. It really depends
on which would best suit the program. A catechisfformation pro-
gram may include sessions on 1) psycho]oglcal an¥ religious devel-
opment; 2) lesson planning, curriculum, and teaching techniques; 3)
sacramental preparation; and 4) liturgy and prayer. Most dioceses
have a 45-60 hour basic catechist:course. Some divide that into 25
hours basic and 25 hours specialization. The spemahzatlon areas in-
clude aspects of special education.

Gettmg the word out calls for a parish bulletin announcement
such s the following: ’
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Want to share your faith-with our children'and adults who
. ware mentally retarded? Catechlst formation is being offered
at *“Aor six
copsécutive Monday‘s beginning September 24, from 7:00 *'
, pgﬁto 10:00 pm We need YOU! For further lnformatlon call

h - ' ¢ v

If there is a dlocesan comultant for special education, then the
training is probably coordmate(l through that office. If there i is no
diocesan resource person, then the organizer of the parish special
religious education may need to seek out dlocesan and community
resource personnel to address the area of spemal catechist forma-
tion. Further ideas on a catechist formation program are includedin
another chapter of this book: o ' -

Program

“The goal of special religious education is to present Christ's love
and teaching to each handicapped person in as full and rich a man-

-

ner as he or she can assimmilate.”” (National Catechetical Direclory) . ~

~ To achieve this goal challengés the ingenuity and commltmenf of ..

" the community and especially of the catechists. In the beginning the
program, consideration must be given to the place the cumculum
and the use of our time together. . ‘

The setting of our classes is important. For whether it is a class-
room, a parish center or an empty room, for the time that we are
there it needs'to become a holy place, a place where we can pray,

talk about Jesus and his Good News and celebrate with on€ another.
Usually the place where we meet needs some help to ‘become this
holy place, so we engage in furniture moving and redecorating to
‘create the environment. Space is important, with distractions at a .
minimum. A ptayer table with a bible; a candle, and flowers may -
serve as the focal point_for our time together to share prayer with
the group. The place for the lesson can be in another place in the
room, using desks or tahles and chairs.

~The curriculum we use is ‘individualized so that the mysteries
which constitute the content of belief for the Christian community
are taught at the level apd in the manner that is understandable to
the developmentally cllsaguﬂlchlld ‘What are these mysteries? God
is otir Father, who sent Jesus to show us how to love one another.
Jesus shares himself with usin the Eucharist. Jesus died and came ,
back to life again. Prayer, sacraments, liturgy are all seen within

this context
l There are some resources that are written specificall/ forﬂgvel
opmentally disabled chlldren and youth and there are others which
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are easily adapted. Whatever curriculum you choose for your pro-
gram.will still need to be adapted for your students, for each one
- brings his or her own unique leammg style, attenglon spagtand relig-
ious experience. You may want to consider‘any curriculum and its
adaptation from the following: points: Is it individualized? Is it
sequential? Does it utilize the senses? Is it pFactical?

Preparatioh for our teaching requires prayer, reflection, and -

" time. Look over the lesson, think through th material to select the
.. one clear idea you want the child to take with him or her. Isthat one
clear idea itnportant in your own faith Joumey? Of what Sngflcance
will it be for your student?

The leSSon may be approached in the follewing four steps:
1) Readmess—what must the child know or be able todo inorder to

¢ concept I'm teaching? 2) Motlvatlon—what will I do to

maké. the student want te fpatn this lesson? 3) Presentation—how
will I explain the.lesson, what methods will 1 use? 4) Comprehen-
sion— how Tdetermine if the child understood the lesson?
This approach is part-of the Journey With Jesus model (Haskett,
Cardinal Stritgir College, Milwaukee) but it is good pedagogy that
should be uséd no matter which curriculum we choose.
Preparation completed, room in order, and teaching materials

readw it is time to welcome our students. As the children arrive we

usually begin with a welcome and some songs, allowing about '
fifteen minutes to share the events of the past week, and gradually
lead into a prayer which becomes the introduction to the week's
lesson. Then the students move to their lesson. place with their
teacher. Some children are in small groups—two or three—and
others have their own teacher. The lesson lasts about fifteen
minutes, with ten more minutes for an activity to reinforce the con-
i cept taught. This may take the form of drama, art, a puppet show, a
letter, a walk outdoors. Then the whole group assembles dgain at
the prayer table where each shares what he or she learned and did
during \he lesson. A prayer is offered by each member of the com-
munity thanking, loving, seeking Gad's help for the week ahead.

The parents meet the catechists for a few minutes at the end of '

class to talk about the child’s lesson and how they may continue the

 lesson during the week: The whole program lasts one hour, but the

activities and movernent from one place to another breaks the hour
into fifteen minute segments.

In sharing Jesus with our developmentally disabled ch 11dren all of
the. things stated before are important—place, time, cumculum
and of course preparation. But the most important is the catechist.
The catechist needs to focus on the essentials of faith, to perceive
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the depth in the simple, to be sensitive to the symbols that will teach
and awaken faith in the disabled person. Yet without any teaching
aids or lessqn plan we teach about Jesus-and his love from the
moment we meet our student. We are an incarnation. The joy, the
enthusiasm, the love we have{eaches immediately that the child is
good. Our qpenness to receive from our students reaffirms them in
their own giftedness. We must surely believe iri our students so that
they may believe in themselves. And in everything we must be
gentle and have a sense of humor, for being Christian isa joyful way
of life. :

- Jean Vanier sums up the role of the catechist in this way: “There

will not be, and cannot be, any transmission of the spirit, any trans-

mission of the world of love and knowledge of Jesus Christ unless .

‘we are living this to the full, to a,plentitude, because you cannot fool

handicapped people.” -~ o M :
The unity for which Jesus prayed will become more imminent as

we reach out in love and respect ta our brothers and sisters who are

disabled and receive back from them a revelation of Jesus Christ.

Celebration

-

, Just as catechesis for persons who have developmental dis-

abilities requires some special adaptations, we must also adapt the
ways in which we celebrate liturgy. We must be sensitive to the
special needs of these persons and make those changes which en-
courage meaningful participation. ‘‘Masses (and all other sacra-
‘mental celebrations for handicapped people) require special adapta-
tion. Many mentally retarded persons, respond profoundly to con-
crete visual -symbol and gesture. Their liturgical celebrations
should use cdfor, art, and music, with less emphasis on verbal ex-
pressions of\faith." (National Catechetical Directory, #138)

Our celebrhtion should be clear and simple and personal; no Jess
personal than Jesus was as he shared with, loved, and touched those
people to whom he brought the message of his Father’s love. In the
expression of our faces, our hands, and our whole bodies we should
reflect the love and joy that we feel in the message of love that we
share. B '
Some notable features of adapted liturgy are: processions, music
and gesture, simplified scripture, and dialogue homilies. -

Processions

“The processional entrance of the children or adult with the

priest may help them to experience a sense of the communion that
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is thus constituted. The participation of at least some children in tbe
procession with the book of gospels makes clear the presence of
Christ who announces His wdésd to the people " (Directory for
Masses with-Children, #34)
- Entrance processions allow for more partmpahon in the hturgy
The children may bring in a banner which was made in class .and
which depicts thé theme of the Mass., Two children carry candleson
either side of the cross-bearer, and another brings in the lectionary.
The reverence and the symbols communicate a sense of the holy to
all participating. After the lectionary is placed on the lectern, and
the candles are placed on either side, the children take their places
1\ the sanctuary. S

"During the offertory procession the candle bearers j join the cele-
brant in receiving the gifts. At this time the altar is prepared for the ,
Eucharist. Altar cloth, flowers, linens are brought up in procession,
and the table is set. Then the gifts of bread, and chalicefand wine
and water are brought upfand given to the priest. The candle bear-
ers place the candles on the altar and the liturgy of the Eucharist
begins. _ ?

-

ey

- Music and\Gesture ' :

~

“Singing is of great importance in all celebratlons “but it.is to be
especially encouraged in every way for Masses celebrated with
.children.” (Directory for Masses with Children, #30) . =~
,  Music and singing are important in helping to create a real sense
of joy and celebration. We néed to choose songs artfully to suit the.
r © theme of the celebration and also the people who are celebrating.
Melodies and words must be simple to invite and encourage faller ..
participation. IT there is repetition-of a simple refram then peop\
can participate more easily.
Whenever possible, gestures should accompany our songs. Be-
cause many persons with developmental disabilities are speech im-
_paired, tombining gesture with song gives meaning to the words.
Natural gestures such as clapping, shaking hands, and holding .
hands can easily fit the meaning of a word or phrase in a songdext.

- Sxmphﬁed Scripture - - N

“If three or even.two readmgs on Sunday or- weekdays can be’
“understood by children only with difficulty, it is permissible to read
two or only one of them, but the reading of the gospel should never
be omitted.” (Directory for Masses with Children, #42) '
Using only the gospel at Mass makes it possible to focus on one «
lesson and draw out the children’s response to that good, news.
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In simplifying the scriptures great care should be taken that the
meaning of the texts is intact. There are several lectionaries for
children, as well as gospel readings prepared specifically for cele-
bratiens with developmentally disabled persons.

Dialogue Homily

“Sdmetimes the homily for children should become a dialogue
with them, unless it is preferred that they should listen in silence.”
(Divectory for Masses with Children, #48)

The active participation of the children in the homily makes it a
time of teaching. It draws the participants into the lesson and
makes the word alive. As the children are led by the homilist to
reflect on the who and when and why of the fospel story, they can
be brought to the realization that each of us can be like Jesus in our
own life. Making the message personal, and responding in thanks-
giving and conversion, is after all the goal of teaching.

Opportfmities for Faith-Sharing

There are other celebrations and other components of catechesis
we need to make available to.people with developmental dis-
abilities. **We all struggle with life. As we carry on this struggle ina

".spirit of mutual love, we build a community of interdependent peo-

ple and discover the kingdon of God in our midst.” (Pastoral State-

ment) . . .
Praver groups can come together regularly to share prayer and

_companionship. These groups should be composed of disabled and

non-disabled people. The prayer meetings consist of a time of
prayer, scripture reading and discussion, activity, and sharing a

. meal or refreshments.

Retreats for people with disabilities allow them the time and
leisure to deepen their relationship with God and grow in faith.

People with disabilities need to be invited to existing parish pro-
grams and organizations so that they -may experience Christian

-community.

Sharing of Gifts

Finally, developmentally disabled: people need to serve the com-
munity. “When we think of handicapped people i relation to minis-
try, we tend automatically to think of _cloi\ng‘something for them. -
We do not reflect that they can do something with and for us.”
(Pasioral Statement) L

Developmentally clisabled persons can serve the parish communi-
ties as acolytes, ushers, members of the choir, etc. Each person (and

;:)
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that includes persons with disabilities) has a unique contribution to

“make to the community. The gifts are as varied and as numerous as

those who possess then

People who are developmentally disabled serve as propnets inour
midst calling us to become gentler, kinder, warmer. They remind
us that love matters more than time, more than achievement, more
than self.

,

Kathryn Jennings, OSB, is Director of Services for Disabled
People, Catholic Comimunity Services, Diocese of San Diego.



“Prejudice stdarts with the simple perception of difference,
whether that difference is physical or psychological. Dowen
through the ages, peaple have lended to interpiret these

differences in crude moral terms.” '
—Pastoral Statement of U5, Catholic Bishops on Handicapped People

Some Thoughts on
Mainstreaming,

Brigid O’Donnell

REACTIONS TO MAINSTREAMING

What comes to mind when you think of the word ‘" mainstream-
ing?"" If you're a volunteer or a professional, more than likely you
have a strong reaction, positive or negative. ‘

[f your reaction is positive, please read on. The following pages
may reinforce what you already know or what you've experienced.

If you reacted negatively, don't skip this section of the book!
Mainstreaming can be an enriching experience rather tfian a frus-
trating one. What follows may help you overcome your skeptieism,
or help you look at a past situation from a different perspective.

You may be afraid that if you begin to look at mainstreaming your
special religious education class may dwindle. That's very possible,
depending on the youth and adults you serve. But there will always
be’youth and adults who are disabled who cannot be 1nainstreamed
and will need specialized programs. The important thing is to pro-
vide the bes! catechesis for each person, whatever form that may
take. , A
You may be saying, **‘We’ve tried mainstreaming in the past, «nd -
it doesn’t work.” That may be true, but it's also true that many
children needing swme specialized instruction have simply been
dumped into regular religious education classes and have either
dropped out or simply become passive (or aggressive) participants
because they can’t comprehend the material. Read some of the sug-
gestions in this chapter before you send mainstreaming to an early’
grave. '
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A common reaction to the word “mzlinstrcupling” is “I don't
know.” By the end of this chapter you should be able to change that
phrase to “Perhaps I'll try.”

WHATIT IS AND ISN'T

|

Mainstreaming. is:

—meeting individual needs of pérsons who are disabled;
—providing special help when necessary (e.g. sign language),
—having special materials or devices to assist learning (e.¢.
books in large print or Braille);

—using teacher aids in the learning environment to help
individuals;

—having the youth who is disabled do as much as possible with
youth in the regnlar religioys education class;

—finding the least restrictive environment in which a person can
learn about and experience God; ,
—enabling students to interact with a person who is disabled;
—recognizing that in the People of God «ll are called to learn, to
form community, to worship, to be of service.

Mainstreaming is not: ' )
—placing a person who is disabled in a regular religious educa-
tion class with no additional help and expecting him or her to feel
comfortable afd to learn; ‘

—focusing all the attention on the person who is disabled so that
others in the class feel resentment or cannot learn at their pace
and level of understanding; , ’
—allowing the person who is disabled to dominate the learning
situation; .

—expecting everything to go smoothly each time you meel}
—asking an inexperienced volunteer to take a person whois
disabled into his or her class;

~having the same expectation level for all students in the class;
—undertaking the challenge without involving parents and pro-
fessionals who work with'the disabled person.

LEAST RESTRICTIVE.ENVIRONMENT

v

The key phrase for you to remember is least restrictive environ-
ment. It may seem like a big term, but actually it’s very simple.
Given any person who is disabled, the following questions need to
be asked: _ :
— Where can he or she learn best?
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—How can that learning hest happen?
—With Whatresources can it be done?
—By Whom and with Whom can it be accomplished?

This could be a checklist as you work with any individual. It may
be someone ina special education class whom you think could be
mainstreamed, or it may be someone in a regular class who seems
to need something more. The answers-to the questions will be dif-
ferent for each class, and it will take time and some combined ef-
forts before you make any decisions. The next section of this chap-
ter will give you some more guides to help your decision-making
process. But first, let’s look at some situations. Using the guide
questions and drawing upon your own situation, decide what is the
least redtrictive enpvironment for the following youngsters.

Keith

Keith is blind, istenyears old, and has been enrolled inthe special
religious education class for three years. He is articulate and reads
Braille well. His one-on-one learning experiences have helped him
to prepare for both Eucharist and Reconciliation. Now he seems -

"bored with the program which serves children who are mentally
retarded.

Angie

Angie is fifteen and mildly mentally retarded. She goes to special
classes in the high school but joins the other kids for home econom-
ics, physical education, and band. Her family just moved to your
parish, and her parents are inquiring about religious education.
Angie was in a special education class in her other parish and has
received the Eucharist but not Rezonciliation or Confirmation.

Tom

Tom isa fifth grader. He never seems to follow what’s going on in
_your religious education class. He's having some problems inschool
and at home too, you discover. His parents have him tested and dis-
cover he has a hearing loss in both ears. They wonder if he should
join your special education clasg or stay in the fifth grade.-He has
average intelligence. » ;

Emily

Emily is five years old and has Down’s Syndrome. Her mother
wants to enroll Her in a religious education class. She wonders if
Emily should be in the special education class or in the pre-school
program. . ‘
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‘I'here are many more situations that could be illustrated, but just
these four indicate that the decisions aren’t clear-cut. So much
depends upon the individual and the resources that are available.
But it should be apparent that the answer isn’t always “join the
special education program!™ The next section will give you more
suggestions of what to, cousider in mainstreaming.

HOW DOES ONE DECIDE?

In addition to the where, how, with what, when, by whom and
with whom, tHere are other indicators for or against main-
streaming. )

Hegree of Disability

. Persons who are slow learners or mildly mentally retarded are
likely candidates for mainstreaming. So too are persons who are
hearing impaired or deaf but who.can read lips fairly well, persons
who are blind or visually impaired, persons who are mobility im-
paired or who have cerebral palsy. This does not mean that they
should be mainstreamed, because degree of disability is not the only
factor. : _ .

Persons who are moderately to profoundly mentally retarded,
persons who use sign language or those with severe emotional dis-
turbance may ' be less likely to be mainstreamed, theugh partial
mainstrt:aming. which will be discussed later, is possible.

Age of Person

A young child who is mentally retarded is more easily main-
streamed with his or her peers than one who is older. Tasks are not
complex and much of the learning experience is not ‘‘head-
oriented.”” A teenager who is retarded may have a more difficult
time entering a high school class on sexuality, for example, but also

" does not belong with the second graders, which is where his or her -
cognitive ability lies.

Size of Person ¢

Size relates somewhat to age. You know how out of place a tall
twelve year old would feel with eight year olds, but if the twelve
year old weré quite ¥nall, it might work. Again, size isn’t the only
criterion and must be considered with all the other factors.

Parents’ Desires
9 Since parents are the primary educators of their children, they

. 6
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have the ultimate responsibility for ow their children learn. T héy
“also spend the most time with their children and should be aware of
the best situation in which they can learn. This does not mean, how-

ever, that parents are infallible or that they may not choose what is.

more convenient for them rather than what their children need.
Alwavs have a conference with parents and carefully consider
their feelings and opinions before making your own decision.

School Situz{tion

If a child is mainstreamed in the public school, that may be a good
indicator for looking into mainstreaming him or her in religious
education. The extent of mainstreaming needs to be considered.

The child's homeroom teather in public school is a must as a
reference before making any moves in the religious education pro-
gram. The teacher, plus teachers of the classes in which the child is
mainstreamed, will provide valuable insights into what to expect of
the child as well as specific skills or teaching,tips that- work. These
professionals have far mofe contact and expertise in working with
this student, and usually are more than willing to talk with a volun-
teer teacher. Don’t start from scratch when you may be able to
avoid misunderstandings and frustration with some extra know-
ledge. :

Volunteer Teacher '

The inexperienced volunteer is not the person to choose if you
want to mainstream a special education student. Such a person has
enough to do without adding somebne who needs special help.

The experienced volunteer need not have a special education

background (though that could be useful), but should have a sense

of integrity and confidence in his or her teaching ability. The volun-

teer should always be consulted before placing a special education

child in the class. The teacher should also have as much information

as possible about the student, in order to integrate the child as best
" as possible.

Depending upon the level, a teacher aide may be needed for the -

best mainstreaming to happen.

The Other Students

More than likely the other children will know that the special
education student has a disability. They may go to the same school,
or the disability may be noticeable to everyone. The rule of thumb is

~ (")
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the age of the student, you may want to spend some class time talk-
ing about disabilities in general; all of us are disabled in some way.
You may want to ask for specific help from the st‘udcgts for those
who are disabled. Or you may want to allow the special education
student to be part of the class with as little attention as possible.

Be sure that the presence of the special student does not severely
deter the spontaneity or progress of the other students. If behavior
or the learning adaptations prove to be detrimental to the class, the
situation needs to be reassessed. ‘

The Student - .

.

In the midst of the 1)1'05053, don’t lose sight of the child. How does
he or she feel about being mainstreamed? What are this child's ex-
pectations of self, others in the class, and the teacher?

Will it be detrimental for this child to be at the bottom of the class
and perhaps frustrated—or will this be the extra chall{;gge he or she
needs? Would it be better for this person to be in a special education
class and therefore have a chance to be at the “top” and perhaps
assist others who are disabled? _

‘I'he answers are different for cach child and each situatien. The
most important thing is to use your common sense and intuition
along with the data you have.

PARTIAL MAINSTREAMING

So far the discussion has focused on total mainstreaming in areli-
gious education program. There are some other possibilities of par-
tial mainstreaming. .

Sacramental Preparation and Celebration

The child who is disabled may be able to use the same sacramen-
tal preparation materials as his or her brothers and sisters. Often
this preparation is undertaken by parents with some reinforcement
by the religious education teacher. This could be a way to help the
child be more integrated in the family, even though he or she may
be in a special religion class. T

Celebration of sacraments should happen with the parish com-
munity regardless of the type of preparation. No matter how dis-
abled the individual is, that person is equal to everyone in the family -
of God.

Music

Sometimes religious education programs have music at a specific
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time where all assemble or individual grades meet. Students from
the specidteducation class can be mainstreamed into this activity
without too much difficulty.
Eucharistic Celebrations
When religious education classes plan Eucharistic celebrations,
the special education class should be included whenever possible. It

may simply be an invitation to come, but it could also include par-
ticipation as a banner carrier, a gift bearer, etc.

Retreats/Youth Ministry Programs’

‘Teenage students who are disabled may be able to participate in
junior or senior high retreats. Dop’t dismiss it as impossible; it could
work! '

Other parts of a youth ministry program, especially the social
aspects (danees, hayrides, etc.) are also chances for mainstreaming.
The biggest obstacle is remembering to include students who are
disabled. . !

Family-Centered Programs

Some parishes offer programs where the entire family comes to
learn together. What better way for the child who is disabled to be
in the mainstream! ]

Each program is different. If families stay together for the entire
experience, the family takes on the biggest role. If the group divides
by age levels during the time period, just provide a teacher(s) for the
children who are disabled.

HELPFUL HINTS FOR THE MAINSTREAMING TEACHER

—Know the child's strengths and weaknesses. Teach to or use the
strefgth. '

—Try to teach at the child’s ability. This will be difficult because
- you have several other students and you're not a professional
teacher. But kr>w the level at which the child can succeed and put
your expectations there. ) )

—Use positive reinforcement. Find the things the child can do well,
and praise the child for thbse things. Don’t punish for mistakes or
point out things which are done wrong. .
—Avoid comparing children. More often than not this is done un-
consciously, and not just with disabled children. Try to appreciate
each child. Abilities vary, and each one has something special to
offer.
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—Arrange the environment to minimize distractions. This won't be
" easy because the room you use isn't your own. But try to be organ-
ized; have only necessary items on desks, ete. : .
—Use materials that are métivating, such as bright colors, simple,
uncluttered pictures, clay, ete., depending on the grade level,
~Try to cut down on noise that isn’t nccessary.
—Establish guidelines for behavior with the entire class. Record
then and keep them for future reference. Be consistent in carrying
out these guidelines. ~ -
—Structure your class so students Raow what to expect. That’
(lfesn't mean rigidity but consistency N his procedure should
reduce anxiety for everyone. . ‘
—Try to keep words at a minimum. Speak slowl apd-istinetly and
encourage students to do the same. ‘ o
—Give visual clues when you can, such as gestures, writing on the
hoard, using an overhead projector. ;
—Give children enough time to forinulate answers. Ask them to
take time for thinking before answering. This will enable slower
children to participate more fully in discussions. 3
—Use audio-visuals, but use them well, not as a time-filler. iz
—Let children help each other. This is healthy for everyone, a com-
munity-building experience rather than competition., Cooperation
will enable each one to learn better.
—Have parents preview the material to be covered in class. For in-
stance, if you'll be discussing Chapter 3, ask the parents to read it
with their child before’you cover it. They should highlight, circle or
erline key words and concepts, write notes in the margin to help
the child remember what was read. If there are discussion ques-
tions, let the child write down some ideas to use in the discussion.
—Find out’ whether the disabled child is on medication that could
affect behavior or attention. You can’t do anything about it, but the
{ information will help you to understand the child better.

"

—Try to set mutual expectations with the child who is disabled. Ask
the child what he or she can or can’t do well. Check in periodically
during the year for a “‘progress report” for both of you.
—Ask questions of the child, the parents, the teacher. Some ques-
tions can only be answered by direct contact, not by general prin-
ciples such as those given here. ’

It's not so important for you to know correct terminology or to be

> able to assess the cause of a disability. Talk with parents. Cont:lct

the child’s teacher(s) at schoc!. Don’t try to discover on your own
what others have spent many hours to discern.

Aboveall, rgmcmher your limitations! Y ou are not the child’s main
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teacher. Zero in on only those things he or she will need to funttion

( well in your class. You have this student for a very short time cach

" week or month. You cannot accomplish what an experienced class-

room teacher or parent can do. But what you do to make the reli-

gious learning experience easier for the child who is disabled is very

important. In fact, your caring may be the most simificant aspect of
your teaching. -

] EVALUATION

Because you're handling something more than the ordinary, you
should never feel compelted to continue at all costs. You may not be
able to cope with the extra responsibility of a mainstreamed child
with a disability. Or the class may not be benefitting from the
child’s presence. The disabled child may not be learning or may feel
rejected, cte.

If any of these situations occur, don'’t thinx of it as a failure. There
are some things you just aren’t able to change.

Schedtile it af least two evaluations—mid-year and end of the
year. Be honest about what's happenmg That means everyone—
child, parents, teacher. But don’t give up before you've given ita
fair chance!

WHAT ABOUT ADULTS?

This chapter has dealt mainly with mainstreaming children’in
religious education programs. To talk about mainstreaming adults
into parish life would require another chapter. There’sa long way to
go before that goal is reached, and there are as many possnblhtles as
your imagination can create.

CONCLUSION

Go back to the situations on page 61 and see if you've had any
— new insightg.about yourdecisions: Better yet, write down your own
situations and see wHether mainstreaming is a viable alternative for
one or some-of ytﬁlr students. [t’s not an easy way out of providing
special help, but a greative‘, challenging endeavor.
' ¢
Brlgld O’Donnell is Coordinator for Special Religious Education
in the Archdiocese of St. Paul/Minneapolis. She was previously an
. associate difector for special religious education for the diocese of
* Madison, Wisconsin,
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FRCCCRIYAT THEARINE OF JOSHUS DIIISTEY IS 0N 1 0i ine
fuet that he sought the company of people who, for one reason or
another, were foveed to live g the fringe of society.”
= Pastoral Statement of LS, Chtholie Bishops on Handicapped People

Communicating Jesus
to Non-Verbal
Developmentally
Disabled Persons

Betty Britschgi

123

«s

4 - Jesus came in all his humanity

to show us the Father. His life was sign and sacrament of the
Father’s love ¥or us. Jesus asks that we be his sacrament, his sign of
love for each other. His life is extended through us to all whom we
touch. We beconie signs of love, signs of Jesus’ and o?r Father’s
love.

« Qur challenge in commumcatmg Jesus to non-verbal develop
mentally disabled persoris is great. Their dignity must always be
respected and their fullest potential sought with esteem, love and
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patience as our guides. The severe speech problems of many devel-
opmentally disabled persons and their subsequent difficulty with

sexpressing their own simple needs, wants and understanding only

“increases our chalienge to listen, learn and love. We must show

Jesus to them in ways they can see, feel, hear and understand. The
Word was made flesh through Jesus so that we could understand.
And so must his word become flesh in us so that others will under-

stand through us about our Father's love. )

Language Development

Communication is an exchange of thoughts and feelings between
persons. Language includes every means of communication in
which thoughts and feelings are symbolized so as to convey mean-
ing to others. Language includes such different forms of communi-
cation as speaking, writing, sign language, facial expressioi,
gesture, pantomime, and art. (Hurlock, 1978, p. 162).

For many years, the programs for language development among
developmentally disabled persons have concentrated on verbal lan-
guage development. This approach has proven successful for a
large number of disabled persons. However many are not success-
ful at learning verbal communication even after years of therapy
and various training attempts (Levett, 1969). Speech 1s a motor
mental skill. It is the most difficult expressive language skill to
master because of its mental aspect (Hurlock, p. 162).

A non-verbal person has no speech. However, a non-++rbal per-
son has what is defined as non-verbal abilily. 1t is the power or
special skill to perform an act or task, physical or mental, not in-
volving the use of words; for example, mechanical ability (Gross-
man, p. 151). There is a slight difference between the térms non-
verbal and low verbal. Low verbal means a person may nse three or
four word phrases to communicate. The spoken words way be dis-
torted in their pronunciation and therefore difficult to understand.
A person who has low verbal ability does have a little word power
when he or she speaks (Hunter, 1978, p. 4). In reality, however,
there is very little difference between non-verbal and low verbal
persons because both engage in a lot of non-verbal communication.

In order to appreciate the abilities which non-verbal developmen-

tally disabled persons have to communicate, we must look at the

three basic levels of language development which occur for all
children. These are inner, language, receptive language and ex-
pressive language. ’
A very young child will understand through experience, the func-
tion of many things in his or her environment without knowing the :
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name of these various objects. This is known as inner language. It is
that stage of language development in which a child learns to under-
stand and manipulate his environment but not understand the sym-
bols (words or names) given to represent things in his evnironment
(Adler, 1964, p. 11). Hence a child understands through experienc-
ing his or her immediate environment that “this'" is for sleeping,
~“‘this"" is for eating, "fzis" is for drinking, etc., without associating
any symbols.(words) 0 any particular thing or action.

Receptive language follows this inner language stage when the
child associates the meaning of words with specific things, people
and actions. The receptive language of children can be easily as-
sessed by asking the child to do certain tasks (e.g. *“Tommy, bring
‘Daddy the ball’’). Receptive language is dependent upon a child’s
experiences and his or her understanding of words. A child may
have a very high receptive language level (understanding a vocabu-
lary of 100 verds or more) and yet not be able to speak. (Grossman,
p. 156)

Expreaswe language is the ability to communicate with others.
Expressive language forms include every meuns of communication:
speaking, writing, sign language, gesture, f@cml expression, panto-
mime, art, touch, motoric communication (Grossman, p. 137).
Speech is enly one form of expressive language. The others are all .
non-verbal means of expression.

These levels of language development can then be applied to a
non-verbal developmentally disabled person and in so doing we can
establish some guideposts to help us in assessing his or her learning
characteristics. This assessment of learning characteristics will
assist us in our teaching.

What inner language does the individual demonstrate? Does the
person operate with some degree of knowing things in his or her en-
vironment? Is this done without associating names or words with
anything? This is inner language.

What is the individual's receptive language? How much is he or

she able to understand of the spoker. word? W'~ e individual's
receptive language vocabulary? (Ten words .. words?) Recep-
tive language refers only to the vocabulary « person can under-
stand. “

What expressive language do you observe in thlS non-verbal indi-
vidual? Is the person expressive through writing, sign language,
facial expression, gestures, art or touching? A!l of these are non-
verbal means of communication. It is necessary to listen and ob-
serve the language being < in his or her attempts to communi-
cate.
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What sorts of gross and fine motor skills does the person have?,
Does the person like to draw? Is this a medium for his or her expres-
sion? Ail these avenues for noi-verbal expression must be explored
in order to help the individual to grow, to mature in life as well as in
faith. , . ' .

Self-expression is a fundamental need of each person. Eor dis-
abled people who cannot express their own personal needs and
wants, the burden of their handicap is increased. To the extent that
we provide non-verbal persons with occasions for self-expression,
we develop their personality and provide opportunities for them to
give of themselves. This freedom of expression gives us a ‘precious
occasion to know these persons and to enter into real contact with
each individual, helping them also to experience faith.

Communicating With Gesture - .

The language of gestures is as unlimited as one’s creative
imagination will allow. A simple nod or smile, as well as the more

‘complex movements of sign language are all included in what is

termed gestural language. The range of expressive ability of
gestures is therefore very broad. o
Natural gestures are common to most people’s experience: |
—clenching our fists in anger :
“facial expressions of happy and sad
—waving at a friend ’
—clapping our hands with excitement
—hugging somecone we love . ‘
It's necessary to cultivate our abilities to express more in these

~ways. We must become more visible in all we try to com municate.

In the expression of our faces, our hands, and our whole bodies we
should reflect the love and joy that we feel in the message of love
that we share. As we communicate with words, let us show what
these words mean by “acting out” or doing as wesay. For example:
‘A person greets someone saying; **Hi, Tommy. Boy am I glad to see
you. I missed you!" All of this is cqmmunicated verbally and also
physically with smiles and hugs. 1%

Likewise we are challenged to becoine more aware and sensitive
to gestures used by others, especially when they cannot speak; to
learn from individuals the meaning of their movements, whether it
be someone tugging at their pants to indicate a toileting need, hold-
ing a toy as an indication of wanting to play, or banging a dinner
plate to show "*I'm hungry!”" It takes time, trial and error to under-
stand some gestures. Not all are as simple as a nod or a smile. Some
severely disabled persons cannot move and they can only speak

o
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through their eyes. Deeply sensitive, patient, and loving we must be
to their “‘expressions’’ to us. With time and love we may come to
know what their €yes are saying to us, because we have become
friends. Remember that as we set out earnestly to bring Jesus.to
disabled persons we must be ever mindful and humbled by their re-
flection of Jesus to us.

. Many non-verbal developmentally disabled persons have learned

" to use sign language. Keep in mind the wide range of abilities
among developmentally disabled persons even among those who
.are non-verbal. Consider the broad differences within this group
both mentally and physically. For example, take the task of spell-
“ing. Some non-verbal developmentally disabled persons can spell
{mentally) and also fingerspell (manually), provided they are able‘to
move their hands and have good finger dexterity. For others, fin- .
gerspelling is impossible because they are not able to spell or
because they are too severely physically disabled,

Some non-verbal developmentally disabied persons have devel-
oped a signing vocabulary of 150 signs. Others have seemed to peak
in expressing themselves through sign with only‘twenty-five signs
or less. The number of signs does not matter. What matters is that
people are expressing themselves. .

There are several systems of sign language. Sign language is it-
self a generic term inclusive of several sign systems with some
overlapping gestures among them (Abbott, Algozzine, & Kirsch-
ner, 1979). These sign language systems range from the more com-
plex nature of Ameslan to the concrete nature of Amerind. Learn-
ing signs should be within the scope of an individual’s intellectual
tand motor capabilities. With children or adults who are develop-
‘mentally disabled, the capabilities they have to learn signs varies
with the degree of their handicap. Their's may primarily be a men-
tal handicap, which limits the sign language systems available for
their use and comprehension. A person may also have physical lirai-
tatilgns which must be considered. What finger dexterity does the
individual have? What are his or her manual skills? <

nowing there are some signs more complex than others, be
selective. Choose those signs which are simple and concrete enough
to be used effectively with and by the non-verbal developmentally
disabled person with whem you are communicating. And be crea-
tive to invent signs when you need to. . ‘

There is need to create religious signs which are visibly concrete
in symbolizing the realities they represent. The Eucharist is bread;
the chalice is a cup; the altar is a table. The bread, cup, and talle at
Mass all relate to the person of Jesus and the life and nourishrhent
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he gives to us, his {riends, as we come to his table. So therefore the
reference for Eucharist shall be Jesus’ bread. The chalice shall be'
referred to4s Jesus’ cup, and the altar shall be Jesus’ table; and we,
the members of his Church shall be Jesus' friends. Appropriate
signs or gestures to represent each must be invented.

Communicating With Drama

Tell a story and act it out. It’s OK totalk about Jesus; it’s better to
pretend that you are Jesus and act out the story you want to tell. Or
let your student be Jesus and let hir or her tell you what Jesus
would do. Someone can be a narrator and tell the story very simply
and slowly while you and your student act out the scene.

For more “high class” productions collect some remnants of
material and put them into an old suitcase. It magically becomes a
costume box guaranteed to help anyone look like Jelus or the
Blessed Mother. R

Doing drama can be very simple and can involve the total person
in feeling \1e part and expressing or demonstrating his or her un-
derstanding of a certain role. A normtverbal developmentally dis-
abled person may not be able to tell you who Jesus is but can show
you how kind, gentle and loving Jesus was to people. To role play a
story or a situation is a fun and convenient way to involve non-
verbal persons in hearing, seeing and also doing. Drama is a way of
“saying” b “‘doing.” '

Communicating With Pictures

"The use of pictures is essential. As a point of reference, 2 picture '
can show what words can only speak of in our teaching. Pictures are
concrete. They help to hold attention and interest. They provide op-
portunity for student participation. For.example, a student can ex-
press her answers by pointing to an appropriate picture when
asked, “Mary, point to the picture of Jesus.” From an assortment
of three or four different pictures a non-verbal. developmentally
disabled student can visually discriminate among the choices given
and respond with a pointing gesture to €Xpress what he or she
understands but cannot say.

Pictures can also help in teaching signs to your student. Using a
simple picture of Jesus, the catechist can point to the picture, then
sign and say “JESUS” simultaneously. The student can then begin
to learn the sign and its picture reference by first-imitating the
catechist’s sign. Some visual reference is helpful when teaching
signs. Reinforcement in ysing the picture and sign together are im-
portant until the sign is learned. '
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Art is another-means through which a non-verbal development-
“ally disabled person may be capable of self-expression. To engage
the person in drawing can be a very effective'instrument inreligious
education as well. The person may like to draw their story about a
particular event or lesson which was shared.

Communicating With Music and Song

Music and singing are fun and motivating, and they help to create
a real sense of joy and celebration. Music is also a great teaching aid
with non-verbal developmentally disabled persons. A song can re-
peat and therefore reinforce a slmple message without becoming

- monotonous. Let's rethember that our children and adults who are
developmentally disabled enjoy the security of repetition. They can
listen to the same songs week after week and love it! So it is to our

_ advantage to use songs which are helpful teaching aids as well as
fun to sing.

The words of a song are important to conmdedbecause melodles
ard verses in their repetition easily become part of people’s memo-
ries. In this way, songs can help to shape their perception of God, of .
Jesus, and of themselves. A refrain which repeats “‘Jesus is the Son*
of God our Father” has a great deal more benefit to students than ,{‘
“Jesus is the lily of the valley.”

The language in songs should be meaningful. The words of a song
may be adapted for use with persons who are developmentally dis*
abled. The words of the original song text may be too numerous or
too difficult to understand. Or the words may be less than good in
terms of what they descrlbe or refer to (example: ‘‘Jesus is the lily

“of the valley'"). If a song sounds hapby}v\v;th a simple melpdy, but

:Z /

the words are too many or inappropriate, change them to suit the
needs of your students and your lessons. Be creativ e!

Singing with non-verbal developmentally disabled persons is pos-
sible. It's nice when a few voices can blend together, but it's not
necessary. The. fun is in doing together sounding and looking
happy together.

Gestures should au:ompany songs whenever p0551ble This
allows for non-yerbal persons to really participate in the singing

~ apart from just listening. Natural gestures such as clapping,
shaking hands, and holding hands can easily fit the meaning of a
word or phrase ina song text. An enjoyable way to learn signs isto
make them part of a song. Repetition is fun and easier with music.
~ Using gestures or signs with songs for persons who have develop-
mcntal clisabilities is not to suggest that each word of a song must
be signed. Thisin fact_ becomes too complicated and the meaning of
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the simple verse can be lost in the confusing movement of hands
and'arms. It is best to express in sign or gesture the main idea or
concept in each phrase of the song. The song and gesture should
move slowly enough to encourage meaningful expression.

Be selective. Choose songs which convey a goodtmessage, €.g.
God is our loving Father (not a king or judge), Jesus loves me, I am
special. A good song is a valuable teaching aid.

Communicating With Love

To feel the welcome of a handshake, the caring of an embrace, or
the joy.of a smile are basic human needs. These gestures stimulate .
a-sense of belonging. Disabled persons need the warmth of our

- {riendship along with our message.of faith and love. We must be

personal in sharing with them. Beyond the words we speak there
must be the love we show to complete the message of Good News.

Words have limited expressive ability. Words labor to express
the fullness of beauty, which is expressed and experienged more in
the movement of dance, the brushings of an artist, or the vision of
spring in full bloom. Words labor to express the fullness of love.
What says more of loving than the tears of Jesus at- the tomb of his
friend, Lazarus? What says more of loving than a little child reach-
ing for his daddy’s arms and being swept into a belonging em- -
brace—without a word. Words labor to express the fullness of our
Father's love. The Word had to become flesh. God's love had to be
seen and felt in Jesus. God's love had to be made profoundly visible
in the ultimate sacrifice of the Son.

The love of Jesus can be perceived at many different levels of de-

- velopment. However, we can teach a child love only by loving the

child. For anv child to know and experience God's love, the child
must know and feel it through those to whom his or her care is en-
trusted. Developmentally disabled persons are even.more depen-
dent on us to “‘show and tell” of our Father's love for them. We
must begin to see ourselves as the instruments who sign and sacra-
ment the Father's love as Jesus did.

Betty Britschgi is a Special Religious Consultant for the diocese of
San Diego. She has an MLA. in Special Education—Religious Educa-
tion from Cardinal Stritch College in Milwawkee, Wisconsin.
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"The Church fully associated herself with the initiatives and
praiscacorthy efforts being made-in order to improve the
situation of the disabled, and she intends to make her own

specific contribution thereto.” :
—Document -of the Holy See for the Intermational Ye.  of Disabled I’ersons-'

A Formation Program for
Volunteer Catechists

Betty Britschgi and Kathryn Jennings, OSB

CATECHESIS, THE PERSON WHO IS DEVELOPMENTALLY
DISABLED, AND THE CATECHIST '

A4

What" are the components of catechesis?

—Sharing faith life

—Experiencing liturgical worship
—Taking part in Christian service
—Participating in religious®instruction

Who is the person with a developmental disability?

CEA developmental disability is a disability attribatable fo mental

retardation, cerebral palsy, epilepsy, or another neurological condi-
tion of an individual which is closely-related to mental retardation or
requires similar treatment, and which originates in childhood, is
likely to continue, and constitutes a substantial handicap to the in-

_dividual. (H. Grossman, Ed., Manual on Terminology and Classifica-

tion in Mental Retardation, Baltimore: Garamond/Pridemark Press,
1973, p. 132.)

* —A persor! with a developmental disability is a person first, with

special needs and gifts.

P S
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**What handicapped individuals need, first of all, is acceptance in
a difference that can neither be denied nor overlooked. No acts of -
charity or justice can be of lasting value to handieapped people
unless they are informed by a sincere and understanding love that_
penetrates the wall of strangeness and affirms the common human-
ity-underlying all distinction. We must love others from the inside
out, so to speak, accepting theirqclifference from us in the same way
we accept our difference from them."” (Pasloral Statement)

Why te&c?h religion to people with de""veéi)pmental
) disabilities? ‘

—God loves and accepts us as we are; He wishes to make himself
available to all. - .

--Mental development is not proportionate to spiritual capacity.
—People with developmental disabilities can make choices; they
can grow in love and they can fail in love.

—They need instruction and support to help shape their decisions.
—They should be taught what they are <apable of learning.
—They need feelings of self-worth and acceptance in order to
realize their capabilities. '

“Let such children (mentally retarded) approach the Lord...and
let us not be among those who try to keep them from Him. Let us
believe in their worth; in their reason for living. Let us know, in one
word. how to love them as God Himself loves them; He who has His
rgasonsf for allowing their life, for maintainipg their presence
among us, on our earth an’d in His Church, of which they also are

~.

Iugi}nbers.” (Bissonier)a \

What do we teach in special religious education?

’

—God is our loving Father who made us and gave us the gifts of His
creation.

. -
—God sent His Son, Jesus, to show us how to Ioye and care for one

. another.

—Jesus died and canie back to life again.

" —Jesus shares Himself with us in Holy Conimtinion.

_Sacraments are special signs of God'’s love.
—Prayer is talking with God. .

“The goal of specialized catechesis is to present Chr_is_t’s love and
teaching to each handicapped person in as full and rich a manner as
he/she can assimilate.” (National Catechetical Directory, #196)

80 >
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What is the vocatior of the catechist?

—The_catechist has the rejponsibility and the privilege of sharing
Jesus with children, youth, or adults who are developmentally
disabled. t
—The catechist needsfo focus on the essentials of faith, to perceive
the depth in the simple, to be sensitive to the symbols that will teach
and awaken faith in the person who is developmentally disabled.

—Withecut any teaching aids or 1}7(0,11 plans the catechist teaches

that the student is good and lovabde and valuable. !
—Openness to re/cgive from the students affirms them in their own
giftedness.

—The catechist must surely believe in her/ hls students so that they
may believe in themselves.

—In everything the catechist must be gentle and have a sense of

humor, for heing Christian is a joyful way of life.

' TEACHING METHODS

Some learning difficulties for people with
developmental disabilities

-

—Short mernory '
—Short-attention span—has difficult time staymg on a task for a
long period of time.

—Slow language developme not understand what you say,
and/or may not be able to express self clearly. The followrng are the
three basic levels of language development

R

1) Innetglanguage—flrst stage of language development—a
child learns the function of something without associating it
with a specific word label which is spoken or signzd;

2) Receptive lang‘page —child understands the aeaning of
words spoken or signed;

3) Expresslve language—speech gesture, signs, writing,
touch art. '

—Inability to thlnk abstractly “Coulage," “beauty’ are abstract

terms. We cannot touch, hear, see, smell or taste these things. They

cannot be experienced t11f&1gh our senses.
—Hyperactivity—activity level is increased.

—Poor self-image—has a low opinion of self and of his/her abilities.
—Distractibility—noises or objects may take attention away from
the subject matter.

si 80.
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- —Routine and structure—allows the person security and eliminates
. confusion: -
—Simple language—do not “talk down'' to the person. Use simple,

- INTO THE CHRISTIAN COMMUNITY

—“Failure avoiders"—ofien refuses to participate in activities

because of fear of failing at the task.
—Poor ability to follow directions.

—Perception problems—may not see or hear thmgs as the average

person sees and hears.

—Limited ability to generalize— has difficulty in applying a princi-
- ple from one situation to another. v

Some teaching techniques

—Repetition—present the ‘saifte coneept or idea in a variety of

ways.

but not.childish terms, such as: ‘

chilrch . . . house, home .
commumty ... family, friends
communiorn . . . Jesus' bread

“chalice . . . Jesus’ cup

altar . . Iesus table '
apostles . . . Jesus’ friends

Mass . . . party, meal

—Be concrete—avoid abstractions. Use words that can be under-
stood through experiences of touching, seeing, smelling, tasting

and hearing. . C

—Allow students time to communicate their ideas to you. Encour-
age them to express themselves verbally or through gestures or
sign. With speech-impaired children who-have difficulty making
“themselves understood, develop a non- -commital response: *'Is that

so!” “Oh?" E::courage a motor response.
—Sign Language with low 1.Q. and'non-verbal thldren

1) Use an appropriate sign system. -

) Check with the child’s schoolteachers. What sngns are’
"being used?

3) Limit to a small and consistent sign vocabulary.
4) Request that parents reinforce these signy at home.

—Be brief—use short activities. ,

—Give clear directions, one at a time.

gj e -
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« —Be consistent and guftly firm. Set limits, lefting studerits know

what is expected of them. This gives them the security of knowirig

.what behavior is appropriate and acceptable.

—Provide.a calm, friendly, supportive atmosphere.

—Make failure_an _impossibility—help students to realize thelr
limitations yet feel successful. :

—Teach at a slow pace. : :

—Teach one thing at a time. Break the concept down mto sequen-
tial steps. .

‘—Be interested and enthusiastic dbout what you are te’mhmg
.—Expectancy—expect the best.

' —Participation—encourage the student to become actively in-

/
/

volved in the lesson.
—Pralse—gwe honest praise when students do something good.

" Thank them when they are kind or helpful

—Be flexible. -
——Keep a sense of humor.

' -—Questlonmgr

/1) Call on student to affirm teacher’s statement: *‘It was
/Jesus. wasn't it?"’

2) Fact-finding: questions begin with who, what, why,
where. ““Who is Jesus’ mother?”

3) Interpretation: questions begin with why. “Why does
Jesus conie to us in Holy Communion?”’

——Prompting
1) Student repeats answers given by teacher.
2) Teacher supplies all but the last word.

3) Teacher may frame with her/his lips.or supply first sound
of word to be given by student.

—Reinforcement—give immediate feedback of correct response,
such as: “Yes, that's right,” or *‘Good!"’—then repeat or rephrase
answer.

—Shaping behaviors

1) Model—show with your own behavior what you want
your students td do (fold hands, bow head, etc)

2) Set limits and be consistent. Student needs to know what
is all right today is always all right; specify what is"unaccept-
able.

¥ 82
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3) Be generous with pritise.

Dealing with distractions

1) Physically assist (arm around shoulder:; grasp ¢hin with
fingers to l)()siti(m head fur eve contact).

2y Recall attention by calling for a motor response. ("Let's
act out this story about Jesus™).

3) Surprise approach with instructional materials (pull out a
puppet or felt-board or hallcon).

11 Take a break, then return to lesson.

CURRICULUM

An important part of catechist formatiou for special religious
education is the study of the curriculum, including how to adapt it te
particular needs. There are some resources that are written specif-
ically for developmentally disabled children and youth, and there
are soime which are casily adapted. Any curriculum chosen will still
need to be adapted for your students, for cach student brings a
unique learning style and religious - perience. Several curricula
are examined in some detail in o her section of this book.

Two extremes to be avoided are:

— Presuming the person who is developmentally disabled can learn
nothing,
—Making no aliowance for tae handicap.

Curriculum should be

—Individualized—taking differences irito account,
—Sequential—moving from the concerete to abstract, cach lesson
building on another.

—Varied—cmploy many techniques.

—Sensory--see, hear, feel, touch.

—Flexible—response determines timing.

—Practical--application of religious trutis should take the form of
witnessing to them in our lives.
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A \i()hl l | ¥ ‘»S()N PLAN

O P VO R

Preparation

Pt with pracer.
~1f seriptuce is oot ol the fesson, then the passage should be read,
re-read and pos: b ored before the adapted version is considered.
~iesson ple -oald be thoughtfully read to get a feel for the flow
o1 the explanation an to anticipate possible responses and ques-
Lons, '
—AMater s should be voliectea. [ a projest is to be made, it is wise
to anl: . are problem spots,

—Each pert of the lesson plan should be examined with an eye to
the part it will play toward achieving the goal.

The Environment

—Space s imsortant distractions should be kept to a minimum.
—Create a praver center with talle, Bible, candle. flowers, ban-
1+ rs—a place where all gather for opening and closing song and
P oaver. S
- Cessor place van e another room or just another place in the
ooae o widh table and chairs o desks.

Schedule of a 80 minute class without Mass

N

17 minutes--welcome, songs, opening prayer or pamlmuqytlmt
w2s the theme for the day’s lesson.

15 minutes—lesson. (Lesson center, small groups.)
—15% sninutes—reinforcement activity —may take the form of
drama. art, a letter, 1 walk outdoors. (Small groups.) _
—10 minutes—siding what cach learued that day. (Prayer center
with whole group.) 7 :
-3 NNt es~-share \pxﬁw r and closing songs. (Prayer center with
whole group.) . :

Schedule of a 40 minute class with parish Sunday Mass
(Class hegins 10 minutes before Mass; families go to Mass)

—10 minutes—welcome, songs, opening prayer.

—15 minutes—lesson.

—- 10 minutes—-reinforcement activity.

-5 minutes—sharing prayer of petition.

—Join families at the beginning of the Offertory of the Mass.

® 84



O

ERIC

Aruitoxt provided by Eic:

INTO THE CHRISTIAN COMMUNITY

After-class chats with parents

—Take a few minutes after class to share with parents, group
parents or guardians what good things were shared in class.
—Encourage parents to continue lesson all week.

—Share with the parents what they can do at home to reinforee the
lesson,

TEACHING AIDS

Media

— [, Films are generally not useful as instructional aids with
developmentally disabled sitdents. Because it 1s not possible to
control the rate at which stimuli is presented to the student,
catechist-student interaction during the film presentation 1s almost
impossible. The student will very likely become passive wliiie view-
ingr a film and no instruction will be gained.

— Filmstrips. These instructional @1s can be effectively used since
the speed of the presentation can controlled by the catechist.
The catechist can select only one or any number of frames from a
filmstrip that will be heipful in presenting a lesson. The cassette
recording which accompanies the filmstrip should not:-he nsed. L
stead, the catechist should read the narration which accompanies
the filmstrip and when necessary adapt the language to appropri-
ately suit the stuz.ent{s) and the lesson to be taught. Thougti the use
of a filmsstrip pricctor can be fun and interesting ro a child, it is a
more expensive nd less practical forn of instruction than
using pictures.

= Records and tapes. Using records and tapes of music with devel-
opmentally disabled students can be more fun and stimulating than-

instructional. The problem with using these media is that the cate-

chist cannot control the speed of presentation. Professionally re-
corded music moves too quickly for most developmentally disabled
studenis'to join in singing. It is more helpful to use recorded music
as “mood music” to welcome students into their learning; center.
While catechists greet their students, background music canhelpto
create an atmosphere with happy or soothing sounds, whichever
suiss the students best. (John Philip Souza marches would hardly
derve to calm very hyperactive children!)

: Drama

—Role play during wie lesson. Plan to role play a situation or brief
reading from the gospels that will demonstrate the concept being

.
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taught in the lesson. Without rehearsal students can role play with
catechists during a lesson in order to gain more understanding by
“doing’" (e.g., sharing, helping, loving).

1) Read the gospel cavefully.

2) Adapt the fanguage so that the message of (. gospel is
related very simply.

3) Assign one student or catechist to narrate the story.

1) Assign roles to the students and cavechists. Catechists be-
come involved in the story with the students, not as spec-
tators.

5) One person narrates as the students act out the 'story cor-
responding to the narration. There should be pauses in the
narration so that students have timie to act according to the
story that is being told.

) Students can rehearse in order to speak, sign or gesture
for themselves during the story.

(option) Catechist can accompany a student closely, and
speak with or for her/him.

(option) Catechist can physically assist any students who
have difficulty following the narration by themselves, sup-
porting their role in the story.

Song and Gesture

~—Songs can teach.

1) Langnage—The words of a song are important to consider
"hefore teaching the song, because songs are repeated and
their meiodies and verses can easily become part of our
memories. In"this way songs help to shape our perception of
God, of Jesus, and oursélves. The words of our songs should
emphasize that God is our loving Father.

2) Repetition/Reinforcement—A simple song van repeat and
therefore reinforce a simple message without becoming
monotonous. Let's remember that our childrei and adults
who are developmentally disabled enjoy the security of-repe-

g7 - S0
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- ' I
tition. They can sing the tane songs week after week and
absolutely love it! So it is to our advantage to teach them
songs which are helpful teaching aids as well as fun to sing.

~3) Above all, music is fun...and motivating.qod ereates a
vreal sense of celebration!
. &
—(estures.
1) Whenever ;ossible, gestures should accompany our
songs. Because so many persons with developmental disabil-
ities are speech-impaired, to combine gesture with song
allows for their full participation.

2) Natural gestures such as clapping, shaking and holding
hands, can easity {it the meaning of a word or phrase in a
song text.

3) Sign language used by the deaf can also accompany our
singing with developmentally disabled students. The deaf
signs for friend, Jesus, and love are good additions to our
songs. However, deaf signs are often more complex and less
conerete in terms of relating to the concept they represent,
and so many deaf signs are too difficult for persons who are
mentally retarded to understand. When a deaf sign is_too
difficult, then a more natural gesture of your own invention
which more concretely represents the concept is appropriate.

"

Dance: | .
—Dance as celebration of a lesson.

1) Reflect on the Word of God.
~a) What is the mood?
h) What is the tempo?

) Choose music which will refléct mood and tempo.

3) Decidg on simple gestures and body movements which
the children can do.

4) Teach gestures as you retell the story.

\]5) Children and ca-echis:s all participate in dancing of story.
Omit narration.

87
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¢ in Eucharistic hturgy.

“ntrance proccs‘s‘ionq can be danced to emphasize theme
or solemuize entrance hymn.
a) Teach simple procession slops with pauses and

turns to music. .
b) Group can gesture the words of the song while ‘
processing in.

¢) Plan ceremonial carrying in of flowers and candles.

2) Song after Communion.
a) During singing, a few.dancers express the senti-
ments of all. -
b Children may follow a leader.

3) Closing hymn.
" a) This can be much like the opening dance.
I It should reflect the joy of celebration.
. A

Objects from the Environment

—Selection of objects. ,
1) Objects must be familiar to the students

2) Choose objects associat~d with pleasant experiences in
stydents’ day to day living. .

3) Eliminate any objects related to school failure of stu-
dents.

" _Classroom learning center.
1) Assemble “‘sharables” (e.g., cookies, crackers, plants,
flowers, balloons, candles, water, etc.)
2) Mavn'y “‘sharables’ tan be brought by the students to help
in demonstrating the concept of a lesson.

—Nature's learning center.

1) Students and catechist can walk outside amonj the rees,
flowers. a. 1 homes to review a lesson.

"

2) Students and (.EltCChlSt can treasure hunt for God's gifts

of creation,
8¢
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Story Puzzles

i

—Making a puzzle.

1) Use any picture that will help to tell a story, such as:
4} pictures relating gospel stories;
b) pictures relating any action or theme that will
encourage the students’ participation and enhance
learning. o _ i |

2) Mount the picture on cardboard (using rubber cement).

3) Cut the picture into as many pieces as desired (using a
heavy pz\pér cutter). Remember that smaller and many
picces make the task more difficult; larger and fewer picces
make the task easier.

4) Cover cach puzzle picce with clear contact paper to pro-
teet it and make it durable.

Pictures )
—Pictures g‘()lln{nlliicatc best when:
1) They relate to the students’ gxpcrioncc.
2) They are’simple and free of distracting detail.
"3 They reflect the real world in color and for:

—Makiny, « picture file.

i) Sinee o Ollection of pictures which are useful as teachihy
S fear sourees su- - as magazines. calendars, dnd patter:
Lo B, niily photos might be requested far in advance so

v if noae s available, they camr be taken.

_, Mount cach picture on construction paper using rubber
cement, then cover witih contact paper to make them more
durable.

3) Make a simple filing system that will organize your pic-
tures into useful categories such as: ?
a) family (members and activities)
h) animals (pets, farm, wild)
¢) children (at play, sharing, helping)
d) nature (flowers, trees, wafter, v suntains)
¢) people (varinus ages and ethnic :roups)

f) interpersonal relationships (ways of saying ‘‘yes”

.and ‘'no”" to God) \\
. 8y .90 . N
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) Jesus (birth, as a child, as a man, as loving, as
helping, at Last Supper)
) Church (churches, church ICddL‘lH Mass, sacra-

ments)
i) Mary

—Drawings. ,
1) Crayons, chalk, and stick figures will do.

2) Storytelling approach is best. In the presence of the
students, the catechist tells a story, while 1naking a simple
drawing,

3) Drawings help sustain attention. and make the story more .

concrete.
.
N o Puppetry
—Teachers can use puppets to: S

1) gain rzufport with students.

2) tell a story.

3) 1l'f_:ad a story. |

4) ask questions. _ '

5) sing a song.

6) stimulate verbal expression in children.
—Children can use puppets too!
1), Give pu\ppct's to your students to hold. '

%) Be sure to pive the children something to do with their
puppets. . .

3! Have students tell a story.

4) Ask students and their puppets simple questions.

5) Ask about emotions. @ )

6) Ask abo::t =01 iething the students have ah eady learned.

N fer Use pt m'mt which aie easiest for your students to hold and
move. People prippets rather than animal puppets are more appiv-

v prlate to use {7 religious instruction. Pupputs have universal ap-
peal and they help children in their language development.
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Flannel Board Stories
—Telling the story.

1) Study the story so that you know it well without having

to read it.
4

2) Become familiar with the figures, knowing when to place
them on the flannel board and when to remove them in order
to present the story without much confusion.

4) Be enthusiastic. The students are watching the flannel

hoard as well as list: 100 to you.
.4 Be prepared f r’l‘f\r\\rrupti()ns from the children, or inter-

rupt the story yotrself to start discussions.

5) Change the naes of the characters in the story to those

of the children youafe teaching.

~Reteltings the story.

1) Catechist can retell the story, letting cach child place one

or twa figures on the board at the appropriate time.

2) “Children can retell the story in their own words and place

the figures on the board. '

Students’ Books

—Making the students’ books.

\

1) Obtain spiral-bound notebooks with blank pages. (Spiral
binding is not necessary, as long as pages do not easily tear
out.) - i

A
2} Decorate the covers \\'itl\,ﬁ)icttll‘cs of Jesus or any other
appropriate religious pictuves (perhaps communion picturcs).
Apply the pictures to the covers with rubber cement, then
cover both with clear contact paper to make it more durable.

1) Students can write their own names, assisted by the cate-

’ chist if necessary, on the cover or on the first page of the
book.
—Usit.,, the students’ books. '

1) Catechist can print a summary of (';wh",{cssgn on a page
. of the students” books, and illustrate it with pictures used for
the lesson or with drawings made by the students and/or the

catechist.

9192 ‘
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2) Students take their books home cach weelk and hring
them to the next lesson.

3) Parents can use the students™ bdoks at home Lo review
cach week's lesson and to reinforee the catechist's teachipg.

1) For very young children, for whonr taking care of such a
hooklet can prove a real challenge, several pages (just
enough for a few lessons ca asingle theme) can he used.
Catechist Kit
—The kit is made from any cardboard box which has a §d. The lid
hecomes the catechist’s flannel board, after its iside 1s covered
with flannel board material. .
—Size is determined by whatever is comfortable for the catechist to
carry. The kit accompanies the catechist to cach lesson.
SThe kit contains many practical and helpful teaching aids which
{brepare the catechist to teach the lesson of the day. A catechist kit
should include: crayons, scrateh paper, scissors, ghie, puppes, pic-
ture file, flannel board with felt figures.

CELEBRATION: PRAYLR, Lrl-'l‘l'i\'(iY AND C(iMI-tUNI'I‘Y

Prayer

Spiritual development depends more upon the relationship
formed with God than upon theological knowledgze gained. Prayer
is essential, It is through prayer that one is able to experience God's
love, compassion, forgiveness, mercy, and concern. The person
who is (lcvcl()pnwmfllly disab! =1 can develop a deep and close rela-
tionship with God through prayer. The catechist b the privilege of
welcoming the disabled person into the faith community, so that to-
gether they may experience the tremendous love that God has to
share with cach persen. .

~ The following are a few ideas that may help persons who are de-

velopmentally disabled 1o experience prayer:
—Physical atmosphere B

1) Have a special room or place designated for prayer.

There should be a sense of peace and quict.

2) Set the praver table with Bible, candle, banner, cte.

3y Seating arrangement sheuld be ina circle or semicirele

that includes everyone, with the prayer tabie as the center

and focuy., ’
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-~ PPhysical readiness of eich person
1) Call to praver. The leader of the group invites everyone to
pray. For example, “Let us pray to God, our Father. FFold
vour hands and bov your heads.”
2) Period of silence. The leader waits quietly for everyone to
be ready. This is necessary because prayer posture is impor-
tant. THuman beipgs need to be physically involved i pray-
ing. More is accomplished by active participation than by
passive poidcipation. Prayer is difficult to “teach,” simple to
experience.
—Types of praver
1) Silent praver
2) Vocal priyer
a) Repetition—e.g.,
Leader: U Father God”
Group: “Father God”
Leader: “We love you very much.”
Group: “We love you very muh.”
b) Formal praver—e.g., the “Our Father”
¢) Spontancous prayer
) Singing

3) Gestures and/or sign language used with vocal prayver.
1) Dance—using total bedy movements.
Fitnegy

—'I'he Mass should be adapted so as to allow the fullest possible un-
(lcr\lnn(hnu and participation. The liturgy should be designed to be

personal and brief. '
—Some notable features of an adapted hturgy are:

1) Processions.
2) Singing with gestures.
3) Simplified scripture readings.
4) Dialogue homiliesv.
| Community
—Role of celebration for developraentally disabled peupic.

'

1) Celebraticns are pm't of what it means to be human.
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2) The lives of many developmentally disabled people are
devoid of happy experiences (e.g., receiving awards, gradug-
tions, weddings).

) Celebration by its very nature issocial, Emphasis on
reaching out to others in celebration is particularly important
to developmentally disabled persons who tend to be vevy
egocentric beease of their immaturity and limited experi
ence. .

~Role of religions celebrations fur developa, atally diabled
PErsons.

1) Christianity is a reigon which celebrates life in its
various moments—birth, growth, death, loving, sharing,
forgiving. Jesus has given us many examples of gathering
people together to sh. re a happiness or a happening: .

2y Celebration should be an integral aspect of religious pro-
grams, for being a Christian is a joyful way of life.

. 3) Sacramental celebrations should be very speaal for the
developmentally disabled person. These should be cele-
brated with a party so that all in the community can show

their happiness.
7

) Religious celebrations can take on'a greater meaning for
developmentally disabled people if they are presented man
anderstandable manner and allow for active participation.

5) Even though religicus celebiations teach, their main func-

rion is not to teach, but to bring people into the event being
celebrated.
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“ducation
Curricula -

SPRED-CHICAGO
Sr. Mary Therese Harrington, SH

CU I CIDUID

.

Spred-Chicago refers to three interwoven realities; a program, a
method, and a mentality.

Program

Spred begins with the premise that developmentally disabled
people are eaucable in faith, if they have the opportunity to belong
tc a community of faith that is part of a person’s parish.

The backbone of the program from a structural point of view is

y the Spred parish chairperson endorsed each year in writing by the

. . ‘ 97 9 6
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¢ pastor. This representative of -the pastor and the parish has the
mission to locate the developmentally disabled children, adoles-
cents, young adults and adults in the parish. Along with the Spred
parish chairpersons in surrounding parishes, plans are,drawp up
and implemented to provide communities of faith to which disabled
parishioners are invited to belong. At the present time (1981) there
are 104 appointed Spred chairpersons in good standing in the Arch-
diocese of Chicago. ‘
) Each disabled person has a sponsor or a helper, who like a- god-
* . parent.accompanies'him/her in the journey of faith within the com-
munity. So in a greup with seven disabled persons, there would be
seven fellow parishioners as sponsors. The structure of the group
has ‘many similarities with a catechumenate group, but the time
~ span for the group to be together is much longer. Sponsors and
, disabled friendschave béen together for years. However, there are
groupsespecifically for children, for adolescents, for young aduits,
_and for adults. The developmental phases in a person’s life have to
be coped with in the catechetical brocess used.
" Each Spred group has a core team made up of the Spred parish
- chairperson, responsible for liaison with the parish at large; the
" - leader catechist who.is responsible for the method used in the
general catechesis; and the activity catechist respons‘it\)le for the
preparation phase of the method. ;
When the Spred program operates out of a state or private resi-
+ dential facility, the principle of church intégration still applies. One
of he main jobs of the religious worker in a facility is to get the
census straight, identifying the religious background of eachiresi-
dent, obtaining parental or guardian consent, and setting out to
* obtaif a chairperson from the religious communion represented.by
the residents. Typically, for example, a Lutheran church will
appoint and mission a person to build communities of faith for Luth-

———erans in the facility, who then become church members of that-.

Lutheran church. The sponsor is of the same religious background
as the disabled person. Just as for the Catholics, the main religious
events are held in the church of the person’s affiliation/ The small
communities of faith are always and only bridges to the larger
church community. It is the task of the Spred chairperson to stimu-
late signs of belonging. - .
In various areas of the Archdiocese there are Spred resourke per-
sons called peervisors (peers who try to foster vision)..
" Spred-Chicago is also a resource for other dioceses who want to
set up a program. Eight dioceses in the United States, two in Eng-
xland‘a;and one in Northern Ireland have sent directors of special
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religious education to Chicago for professional preparation for dio-
cesan leadership. Once theselleaders have completed their prof S-
sional orientation, they retain affiliation with Spred-Chicagd r
catechetical materials that are still in manuscipt form, and for
‘mutual support. ) -

Spred-Chicago heips leaders from other dioceses to prepare to:
—train parish catechists ' . ' ’
—coordinate w.grk among parishes and church groups
—model good catechesis in their ownsdiocesan resource centers®
—foster parish integration by blilding up a network of chair-
persons. ] ) .

Spred-affiliated diocesan leaders meet every other year to:
—present their own diocesan policies, priorities and goals
—-demonstrate the progress being made
—support and resource one‘another
—develop insight into the method being used.

- Method .

The method used by Spred:Chicago was designed by Fr. Jean
Mesny, currently of Louvain University (Method Vivre).

‘The premise for the method is that each person has his or, her own
salvation history which is discovered together in the community of

faith. The structure of the method always begins with.one’s own life, .

experience, stimulated by a symbol or a story. As one evokes one’s
life experience in the group, under the guidance of a leader, a com-
mon thread is usually discovered (the intentionality of the symbol).
A sense of bonding grows as we all become aware.that our stories,
have similarities. The group moves from the sense of my story to
our story. This second moment or phase is referred to as Inferiori-
zation. .

Not only do I have my story and we have our story, but at some
point our stories intersect with the story of the People of God led by
Jesus to the Father (Liturg'cal Evocation). This sense of belonging
readies us to hear the Word of God as believing people (BiBlical
Evocation). Finally, the Word of God is.addressed to each one:
“John, teday Jesus says to you...” (Action and Message). The
group then celebrates with song and gesture. B .

The method is most appropriately referred toas a form of liturgi-
cal catechbsis because the format used has many ritual elements.
. The format is close to the liturgy of the Word.

Because it takes a certdin amount of concentration to enter into,
this method, a readiness or preparation period is needed. A special
environment is structured for the time together which usually lasts

™ ’ ! . 1
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_from forty-five minutes to an hour. The fem?ironment is prepared
with many elements cofnmon to a M011gessori environment. The
room is set up with areas for prepared materials: sensory-motor,
art, everyday life. As one works with these materials, one becomes
normalized in the Montessori sense, i harnfony with'self, others,.
the environment. When a ¢zitain harmony has been achieved; one
can be present to oneself and others in a'sacred environment. One is
ready to become aware of life in faith. . o

- After the liturgical catechesis, the group returns to the first envi-
ronment (the normalization area) to share refreshments together.
This time together is often referréd to as the agape, the sharing of
food in love. ' -

= A great deal of care is taken withthis time together around the
sharing of food/ Members of the group take turns bringing refresh-".

' ments. Glass dishes, placemats, cloth napkins, flowers and candles

’ arewsed to help the group share food in the mood of the catechesis.

A Spred group fosters table fellowship. Everyone helps in the pre-

paration, service, and clean-up. The agape closes with songs and

clear good-byes, which sometimes are hard when the members

want to stay together. A session usually last two hours. -

For every two hours with developmentally disabled or learning
disabled members, the core team and sponsors or helpers have a.
two hour session where they address their own faith development,
using the method but the exchange of stories being more,in depth.
As this adult community (members are over 21 years of age, giving
an initial two year commitment) becomies able to be explicit about
faith, the_developmentally,;disqbled members have a chance to be
nourished by mature Christians. With this type of support and long
term commitment, Spred groups generally have a long life span.

§ .Adult groups need also to take time to deal with group problems,
~  integration projects, sacramental plans, liturgical preparations, and -
growth p'roblems‘. | " '

Ay

’ "~ Men tality

The Spred-Chicago mentality is pritnarily symbolic. Webegin by

acknowledging that symbolic knowing is open to those of us who
have problems with somé aspects of intellectual functioning.! Sym-
‘bolic knowing is participatory knowing. When our experiences are
evoked and re-lived we have better sense of our lives from the per-
spective of faith. Bit by bit, we become aware of how God is at work

¢ in our livés. The world around us, cur disabilities, our family, our
friends, our parish community, all speak of God af work.?2 Our

.« education in faith.is to become aware of God’s revelation in our

0 100 . :
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lives, Gradually we expcr}*nce our belief in this God revealed in -
Jesus. We begin to experiéhce hope and love. This is our education
in the community of faith, this is our education as Christians.
\ , ' :
References
Yooy Pauthwus. E. L'Educabilite Religiense des I)tyl'('ii:;tls Mentanx. Vitte, Lyohs.
France, 1962. o
2. Dulles. Avery, S. J. *The Symbolic Structure of Rcvcla‘tipn." Theological
Studies. March, 1980, 41, No. 1) pp 51-73, .

JOURNEY WITH JESUS
“ Sr. M. Sheila Haskett, OSF, Ph.D.
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. Journey With Jesus is a program of special religious education

based on the premiise that the people of God are in pilgrimage. As

we journey with Jesus to the Father, we recognize some persons *

- among us with special educational needs. They are also called to

communion with Jesus. In great part; their communion depends on

the willingness of fellow pilgrims to be catechists. And in order to

» perform this task, a program model and a curriculum guide are nec-
essary. -

The program model is family-oriented and calls for one-to-one
teathing of children, small group discussion with adults, a program
for parents, one for siblings and a weekly schedule of teacher train-
ing (2 hour), followed by concurrent special religious education

* classes, parent program and sibling program (2 hour ¢ach). Every-
one then reunites for celebration of a simple liturgy Wwhich gives
prayerful «expression of material learned that day, A brief

» evaluation period for, catechists concludes the session. All aspects
. of the program model are described in detail in Director’s Handbook
which accompanies the curricufétn guide. ' ,

A three-part, nine-level guide was developed for children and
adolescents, and a three-part guide was created for adults.“The cur-
riculum guide Journey thli Jesus wasQ%veloped and field-tested for
seven years in programs serving a wide range of age and-ability

4 3 . .. .
levels. {t takes into aqcounf both spiritual and psychological devel-
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opment, The manner of prpsentat‘ron and mode of response recog- ¢
nizes three typical pedagogical levels. One sequence develops read-
iness; the next level provides immediate and specific introduction * ¢
to sacrament; the highest level suggests a sacramental spirituality g
appropriate for the developmentally disabled Adolescent in the com-
munity. ) ' '

Theologically, the curriculum has been organized to highlight -
Jesus' call to his people perceived in a threefold manner: Call to
Communion, Cill to Reconciliation, and Call to Service. Therefore,
the accent of each year's plan centers around the theme of onje of o
these perceived calls and its sacramental expression in ChrisNan
worship. It is presumed that understanding prepares for prayer,
which is ritualized in sacrament, and finds in thisprayer its best ex- R
pression. . 5 : oo -

Our curriqulum objectives are to put persons with special educa-

.~ tion needs in touch with God and his Church, as well as to prepare

them for Christian witness in-day-to-day living. In designing this

series we have been conscious of the pastoral-theological principles

outlined in the General Catechetical Directory (Rome, 1971) and have  +

selected a methodology appropriate for the $piritual development

‘ of drvelop:* =ntally disabled youth. The call of the Father through

' Itis Son is answered by humanity through the Spirit, is cited as tite

most central theological principle. A developmental framework
based on sacramental initiation is the organizing principle.” ‘

In issuing the General Catechetical Directgry, the Roman Ceminis-

sion cited twenty-thtee outétanding elements of the Christian mes-

sage. No attempt was madc to isolate those concepts appropriate to

youth, nor was judgment made relative to their pedagogical dif-

ficulties. In this curriculum guide we have included all the outstand-

ing elements cited, but have given particular attegtion to those con-

sidered more necessary and appropriate for developmertally

disabled youths. . L ' c

Trnity is the first and most central concepf. The remaining twenty-

two rest within the first. Conceptually, thesé outstanding elements

* as listed in the General Catechetical Directory are clustered under

: five headings: Trinity (#1-3), Incarnation (#4-8), Sacrament (#9-13),”

Man (#14-18), Church (#19-23). These clusters imply distinct but

not separate realities. Briefly described the congept-clusters

. suggest: : ¢ ' ' -

C o
. C s . \
. 1. Trinity: God our Father sent Jesus, the Special Son to
communicate salvation to people and to create them as .
‘redeemed community in the Spirit. é
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9. Incarnation: Jesus, the Son of God, took ai the forn ofa .
. human being, so that humanity ¢ould become godly through
. the redemption and action of the Holy Spirit. As Jesus was
Sign of God amdng people, the Church is Sign of God’s con-
' tinuous saving presence ariong us.

3. Church: as saving institut’on, the Church is the sign of -
* God-with-us. The Church is the Body of Christ redeemeéd in
' his Death-Resurrection.’ Yet it seeks,redempticn as its

pilgrim mernbers cooperaté with the Spirit in their struggle

with sin and evil. - :
v

4. Sacrament: in each Sacraraent Jesus is coming tous ina

* saving way by:the actionof his Church. In these signs, Jesus .

shows us that he'is close to us, that he loves us and saves us.
~ Each Sgcrament brings certain gifts gnd challenges to those
who meet God there in faith. .

s

5. Man: the people of God are in pilgrimage throughout
hisfory. Men drid women are called to holiness in
communion with Jesus their leader. People are free but

~ fragile. Tn the power of God they are called to be Christian.

Pedagogical Progressién

Conumunion: Lessons related to Communion emphasize the
- call of God for union with him in prayer and sacrament.
At the most basic level, children become familiar with
< prayef. They come to learn about friendship with God, its
—" meaning and its expression in Christian cefebration. =~ '
& On the second level of difficulty, students celebrate first
Communion. They learn the meaning and manner, of the
sacramental meeting with God in Eucharist. -

At the most developea level, young adults are helped to
examine the broader dimensions of communion with God in -
prayer, in scripture and‘in a spirituality based on the Our
Father. : ‘

Reconctliation: The sequences?elated to reconciliation
emphasize God'’s call that we be converted. The lessons
treat topics related to moral development by encouraging
grateful recognition of God’s gifts, by citing misuse of these
gifts, and by teaching signs of reconciliation availabfie to

. God's free and fragile children.

s
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j Christian Confirmation *‘yes” tosthe manifold calls to
~  worship and to responsible ‘service for others.

INTO THE CHRISTIAN COMMUNITY . :
T p ; . —
“The basic level singles out Ged's gifts and initiates the
stident to sacramental forgiveness. The most advanced level
encourages a life of recor ciliation and encourages a moral ’
develapment tl{rough resg.onse to the Gospel. J Y
: e
" Congirmation: These sequences seck to.demonstrate arcas
where the Christian is called to service by the demands and
challenges within the community. e ;
" The mos} basic level familiarizes the student with Mary,
her perfect response to God's call, and the implications of
her respense in the life’of Christians. : !
The second level explains and celebrates the rite of Confir-
mation, as well as its place in Christian maturity.
Thesfost adyanced level examines the implications of the

19

’
. .

The Church has adopted a three-year cycle of réadings—Fhe same
system is followed in the adult program, Gospcl Study. Gospels
being read on the respective Sundays in the parishes are concur-

+rently being studied in the special religious .education program.
Sorhetimes only part of a’Gospel is presented. This occurs if more
than one message is included i the designatpd passage. The goal in
the special religious education program is consistently to focus
sharply on 3 single theme and message, and to develop it to the
‘point where it is Yetained and applied in the day-to-day living of the
developmentally disabled adult. In succeeding years, 45 the pas-
sages are repeated, the emphasis -might be shifted, or another
aspect of the message might be considered. As s true of the general

: " population,” the developmentally disabled adult can ponder each,

scriptural passage many times, and each time gain a new insight.

In the 'development of scripted lesson plans, paraliturgies, afid
celebrations, an attempt was made to meet the needs of the inex-
perienced catechist. These can serve as lifelines for the neophyte
and as helpful guides to the experienced teacher.

Journey “With Jesus is predicated on the belief that the
developmentally disabled person ca learn basic doctrine and tradi;
tions, and can develop a genuine faith life, if proper instruction and

" modeling by teachers is given. Unique to this series is the use of

behavioral objectives which clearly challenge teactrers and léarners .
to do something about their religious beliefs.‘Religion'ié‘-a'lifg to be
lived; it is a journey that we take with-Jesusto the Father who waits
for us with immeasurable love. »
- 1603 1ws . S
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- GOD'S LOVE ANI) CREATION ARE FOR EVERYONE
Carol Podlasek, CSJ ' Lol v

~This is the central theme of Giff, a two-year special eligious
‘education program that endeavors to help mentally handicapped -
persons experience, grow in and respond to God's love within a
loving commuinity, of bélievérs. It is nen-denominational in format,
with separate suggestiong-for individual and/or group reception of
Y the Sacraments of Euchar'i‘sb and Reconciliation. Gift was devel-
oped through classroomAvork and revised ‘with \feedback from
teachers who used the pilot program. The entire program includes a
teacher’s guide with an introduction, complete plans an((folorful
student handouts for {if.y-nine experiences, and a set of; flannel
hoarc{igures printed'(‘,g'n tagboard. . :
- There are three utlits of experiékees:

Unit I “Thank You, God Oy Father™ ’
Unit Il “Jesus, the Father® G f}ochove" A *
Unit Il “Our Gift of Love o God” ,

‘R@pea'ted throughout Ujnit] are the ideas: God is our Father; God
‘loves us; God gives us many gifts to show love for us. Because of the
great number and vatiety of these gifts, the theme of God's love is .
expressed over and-over without beconiing monotonous and with-
out atfording opportunity for puppet-type memorization. The first
unit is the shortest, and consists of six experiences and one celebra-
tion. When the program is started in the Fall, the'celebration usuial-
ly comgs appropriately around the Thanksgiving holfd‘ay.

The second unit continues the theme of God’s gifts, and centers
on Jesus, the Father’s spegial and greatest gift. Each of the stories
about Jesusexpresses that Jesusis God; J esusloves us; Jesus wants

N _us to be happy. Emphasis is put on Jesus’ friendship with and care
for everyone, rather than on His power. He is someone to whom
o everyone can relate and whom everyone can imitate. The use of
seventeen stories and-five celebrations provides the opportunity to
»  repeat the ideas in nfany varied settings. - - P

The first two Uinits make up Year One of the program. They are
intended to awaken and strengthen awareness’of God’'s special love
and friendship for each person. Both mdy be used as preparation for

receiving Jesus in Holy Cominunion. .~ . . ,
Although each of the experiences in Year I includes opportunities
_fer response. to God's love, Unpit III, which is all of year Two,

- fo-uses especially on that response. The threefol(f_mgssgfe,of each,
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of- the twengy-four lessons and six celebrations is that the ex-
periencerof (Fodl's love causes us to.love in return, to want tobe a

friend and t#hbe God-like, and to try to fulfill the command to love,

as

one another. Real-life situation stories in which friendg show love

{or ene another help the students to Llnaers;ahd that because Jesus

" loves everybady and wants everybody to be very happy, we are

good friends of Jesus when we love edch other. This unit may be

used as pteparation for receiving the Sacrament of Reconciliation.
It stresses that we tell Jesus that we are sorry for not treating Him
as our Friend, ot for displeasing Him by*hurting someone that He

“loves very much. It is important to prepare for this concept in the
-very fitst experience of Unit 1, by emphasizing that God made and
* loves and is a friend to me and Julie and Bad, etc. ’

Each of these three units is comprised of five or six sessions fol-

lowed by a celebration cglminating and reviewing the specific

~ thematic experiences. The sessions follow a pattern which provides

six reinforcing approaches to the day's theme: readiness activity,
presentation, singing, 'scripture. reading, prayer, and a message

. spoken to each person individually. The rationale for a flexibl€;"pat-

terned experience is that the pattern with{ormal and informal activ- .

ities meets individyal needs by .alternating quiet attentfu and

movement. It also encourages personal and group interchange and
provides for necesary reinforcement of the theme without routine
repetition. (A sipgle idea can be expressed in a numbes of various

, way¢) Another advantage of a patterned experience is that the

day's routine tends to build security and- tends to lessen disci-
plir&ary oblems. (Most persons are more somfortable, relaxed and
recéptive in a famitiar environment—one in which they know who
will be there and what they will be doing)

The reddiness period provides an ilyfor'mal warm environment. It

s tRe time for setting the tone of acceptance and caring—loving.

Understanding of God's love will be learned more through the lbve
experienced inthe interchange between all the persons involved in
the ‘program (the community) thah through the presentation. Stu-
dents are welcomed at the door and agge gradually involved in an #rt
project with the group, or they may ¢hoose one of the stations sug-
gested in the teacher's guid® where various activ'\ties‘,, are ready for
them (puzzles, clay, books, etc.). ' ) Yoo
Presentation time-is brief, to the point and quiet. Preferably it
takes place in a different part of the room. This allows for a little
movement and prepares for a new mood—a formal one. Theadults
—volunteers and %eachers—set the example ofﬁ\_the new behavior
that is expected at this time. The-piresentation is alway$ accom-
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- panied by some visual aid, is concrete, is simple, and is related to
the student'® life situations. Analogics are avoided.
Immgdiately following the presentation is a singing period. The

first song usually grows naturally out of the presentation theme and
leads the group fracn a formal to another informal activity. It allows
for a lighter participation dnd interaction with the group. This activ-
ity is much longer than the presentation,but takes place in the same
* Part of the room. . ) f
" The last three parts of each session take place in anyatmosphere”
of yuiet and reverence. It is suggested that another ropm be, used if -3
possible, .otherwise a special corner of the same room can be pre- ‘
pared with candle, plant,etc. The movement to this ‘‘sacred spot”’
helps acclimate everyone {0 a mood that is_different fromrthe jovial
singing period.”l‘he candle is lighted when everyone is Settled
«» down, and scripture is read-; from a student handout or Bible. After ~
a minute of silence (this will be a more comfortable minute after
everyone becomes used to it) the prayer is begun. It can be spon- \
taneous or prepared, blt always includes time for all persohs to ex-
press théir feelings, petitions, etc. Visual aids used in the presenta-
. tion.and singing period may be used to encourage prayers contect-
ed with the day’s particular concept. Immediately folloting the
f prayers, a message is given: This rhessage may be'given by a
teacher, by a'student who volunteers or is specially chosen, or it can
/ be passed on from person to person. Howevey it is given, each one is
 touchel called by name and given a message that is directly related
to the experience of that day and elicits a persorjal response—not in
word, but in everyday life. For example, “‘Joan,’[ J esus says, ‘‘Show
love to all people,” éLes§0n 10, Unit 111) |
The teacher guide, designed for volunteers, arents, and/or pro-
fessiongl teachers, provides a master plan axfd individual lesson
plans. A resource section includes craft activities, songs, prayers,
© scripture readings, messages, filmstrip references. Pupil handouts
, include a reading from scripture expressed in simple words. Stu-
dents take home the handout which hds a letter to parents on the
_back. This reinforces the message of the group lesson and en-
1 courages family involvement. ~ '
Gift is published by Winston Press, 430 Oak Grove, Minneapolis,
Mn. 55403. It is possible to request single copies for a 30-day '
. approval period. . :

! \J

Carol Podlz:ijsek, CSJ, haé worked with disabled people for fourteen
years. She has served as a diocesan cooydinator of religious education,
and was , instrumental in beginning two homes for disabled pégple.
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'~ RELIGION }.;éL;S()Ns FOR GOD'S SPECIAY ONES
Catherine Genry Uhl ’

[ ]
,  GOSPEL LESSON PLANS

——h—

. Catherine Geary Uhl

L4 4 ¢

R . -
7 After teaching several yeats and being unhappy with the limited
,number of texts available for developmentally disabled persons,
“published my first text in 1971—Religion Lessons for God's Special

! Ones. ‘The text introduces the student to the love of God, our

. 1 Father, through stories, activities and psalms. Each lesson contains

a letter to the parents to assist them in reinforcing the lesson at
home throughout the week. Patterns for visual aids and crafts are
included. ' ‘ I

Once the students have received the sacraments, the texts avail-
able for further training in the love of God are limited: In 1979,
Paulist Press published my second book, Gospel Lesson Plans.

Gospel Lesson Plans, as its title indicates, is a set of lessen plans
based on the three cycles of Sunday Gospels. It is designed to assist
the developmentatly disabled person ﬁo take a more active and

’ meaningful part in the Sunday liturgy. o

: Each lesson consists of: 1) a stafement of its aim; 2) the Gospel
story simplified, with.possible new words-for the student.explained
in parentheses; 3) an activity experiené to reinforce the lesson;
4) the Responsorial Psalm worded as it apRears in the Sunday Mass

so the students will recognize it whe}}_ghey. hear it at Mass;
%he Gospel; 6) a letter

to the parents to help them reinforcg’ the
Supplies needed are listed’at the béginnin of each lesson. Pat-
_terns and instructions for their use follow the lesson. ~ :

Both books are geared to the students’ le\ami? abilities. {tories
and Gospels are worded in such a way thaﬂ students can compre-
hend them. Activities reinforce the lessons by invlving several of
the s#hses at a time. ‘ | e\ ’

While writing the books, I kept in mind thé teacher on a limited
budget and the teacher with limited artistic ability. Eath lesson con-
tains necesary patterns for visual aids and activities with detailed

g instructions on how to make and use each. Both textsar writtenso
that the new teacher with little or no training can feel ‘confident
using either book. The lesson plans are so;detaile\t\l that anyiteacher »
can have a successful class by carefully f~ollowing\each lesson plan.

lor/ 10;3\ . \

5) a liturgy whichisa prachal'mppli atio
‘\es on at home.
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y()u,nhre beginning i program and introducing your students to

Gpd, our Father, Keligion Lessons Sor God's Special Ones is geared Lo

+ your needs. (Order direct from the author: Catherine Geary Uhl,

2336 Rutgers Avenue, Long Beach, CA 90815, Pricen$3 per copy

plus shipping and handling.) « S

Gospel Lesson Plans is intepded for use after your students have

reecived the sacraments :1n:,\~;1rc learning to becomé more active

members of their parish. (Order from Paulist Press, 545 Island:

Road, Ramsey, NJ 07446, Price: $6.95 per copy plus.shipping and
handling.) . S

' ’
Catherine Geary Uhl trains atechists for the Department of Pas-
toral Ministry witle* the Handicapped in the Archdiocese of Los
Angeles. She has taught special education classes for nearly thirly
years. .
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Resources for Teachers
and Parents -

' Helene Me.)onald, MHSH .

/ | .
GENERAL RESOURCES

All'People Together. Roman Catholic Bxshops of England and
Wales. January, 1981. :

Bissonier, Henri. The Pedagogy of
Carolyn Frederick. Paulist Press, ’

-translated by

Break Down the Barriers. Australian Bish ps. -~

Cronin, Rev. Lawrence J. Resources for elzgzous Instructzon of
‘Retarded People. (a 64-page bibliography of. textbooks, magazines, *
newsletters, journals, films, filmstrips from Catholic, Jewish,
Protestant and secular sources.) Order from: Rev. Lawrence J. _
Cronin, Office of Religious Educatlon, 1 Lake Street, Bnghton%
MA 02191 ‘

Document of the Holy See for the Intematzonal Year of Disabled
Persons. 1981. Available from the Spec1al Education Departmen’t
NCEA.

Hall, Suzanne E., SNDdeN *Catholic Educatlon Becomes
Special;”’ Momentum, October, 1979.

‘ Hamngton, Mary Therese, SH. Rehgwus Educatzon for the
. Mentally Retarded. Paulist Press, 1973. ! &
SPREDChzcago 1025 West Fry St., Chlcago \IL 60622.

-
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Haskett, Sheila, OSF. Journey With Jesus. Cardinal Stritch
College Bookstore, 6801 North Yates Road, Milwaukee, WI
5321%. " .

McDonald, Helene, MHSH. Confirmation Lessons for Exceptional
Children. 19711 Hawthorne Street, Detroit, MI 48203.

s ;

Momentum, Journal of the ‘National Catholic Educational
Association, May, 1981. Theme of issue: “Responding to the -
needs of disabled persons.”

‘National Catholic Office for the Deaf. 814 Thayer Ave., Silver -
Spring, MD 20901.
Barat College Lesson Plans. (Based on the Life of Christ.)
Twenty Primary Level Lessons, Sister Maura Costello
Twenty Intermediate Level Sessions, Sister Cathy
Costello. Co- ' .
100 Lesson Plans for Teaching Religion to the Deaf. Twenty
lesson plans for each of five age levels. :

New York State Advisory Committee on.Pastogal Ministry te the
. Handicapped. Paraliturges for All Seasons, 1978. Order from Sr.

Mary Adorata, CSSF, 1342 Lancaster Avenue, Syracuse, NY ~

13210. C T e '

0'Dorinell, Brigid. Catechesis for Persons with' Disabilities: A
Blueprint for Action. Contatt United States Catholic Conference,
1312 Massachusetts Ave., N.-W., Washington, D.C. 20005.

One in Christ Jesus—A Pastoral Statement about Handicapped
Persons Among Us. Ontario Conference of Catholic Bishops, 67
. Bond Street, Suite 304, Toronto, Ontario, M5B 1X5, 1930.

Pastoral Statement of U.S. Catholic Bishops on Handicapped People.
November 16, 1978, United States Catholic Conference, 1312
» Massachusetts Ave., N.W., Washington, D.C. 20005.

Poé]lasek, Ca;ol, CS]J. Gift Winston Press, 430 Oak Grove,
Minneapolis, MN 55403.

Russo, Anthony. The God of the Deaf Adolescent. Paulist Press,
1975.

N

- Special Education Selections, American Bible Society, P.O. Box
+ 4835, Dept. NDE, Grand Central Station, NY 10017.
: b

v | ’ ' 51‘1.‘. 1nz o
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.

Special to God, Spetial to Us. 35mm slide program- deS1gned to
- help members of/a parish congregation understand how to .
¥clude the deyélopmentally. disabled person in liturgy and parish "~
activities. Corgtact NAMRP, Tnglty College P.O. Box 4588,

Washington,(D.C. 20017.
Uhl, Cathe Geary. Relzgio
Gospel Lesson

N.J. 07446. N

Vanier, f an. Emptton to Hope. Paiilist Press, 1971

—Be Not ¥fraid. “Paulist Press, 1975. :

—Commckity and Growth. Paulist Press, 1979. .
—"“Rediscovering the Meaning of ‘“To Educate ' Momentu

-May, 1981.

: ffés@ns for God’s Special Onés.
lans. 'Paulist‘Press, 545 Island Road, Ramsey,

——Weber, Berhadette, OSF. Unlts on Natural Symbols Water,

- Used His Hancfs, Lesson Plans Based on the Sun

Rock, Seed, Fire, and Light; Units on Hands an%la{i\; Jesus LY

- Gospels—September through May. Write to Religioug Education

Center 810 St. Germain Street, St. Cloud, MN 56301
Wilke, Harold. Creating the Caring Congregatzon Ablngdon

y »

=] i

Press, Nashville, Tennessee 1980.

N Wolfensberger, Dr. Wolf. “Does Chnstlanitbl (‘ply aPolicyon . -
Integration of Handicapped Children?” Special Educatzon LA

Newsletter, Vol. 1, No. 2; ‘November, 1979. é, ey

~

SOME ARCHDIOCESAN OFFICES WIT‘%
' CURRICU IL&R MATERIALS AVAHLABL

aj@locese of Blrrmngham
Box 186
Blrmlng‘nam, Alabama 35201

Archdlocesa_n Offi'c?of-')

,Education

155 East Superior Street
P.O. Box 1979

Chicago, 11, 60690

Archdiocese of Cincinnati
100 E. Eighth Street
Cincinnati, OH 45202

Archdlocese of Detroit
305 Michigan Avenue

" Detroit, MI 48226

Archdioeese of Dubllque
1229 Mt. Loretto Avenue
P.O. Box 1130

Dubuque, l{k 52001

, Archdiocese of Hartford

" 125 Market Street
Hartford, CT.06103

13 112. ‘
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Diocese of Madison j Dioces‘e of Syr:\;lcuse
Religious Educagion Center . 240 E. Onondaga Street -
142 W. Johnson Street * Syracuse, NY 13202

Madison, W1 53703 ‘ y -
Archdiocese of Minneapolis/St.

" Diocese of San Diego - Paul -
P.0O. Box 11277 328 W.6th Street _
San Diego, CA 92111 ~ St. Paul, Minnesota 55102
Archdiocese of Santa Fe . Diocese of St. Augustine J
Catholic Schools Office ~ " Gulf Life Tower
4002 Silver Avenue; S.E. ™ Suite 1648 )
Albuguerque, NM 87108 Jacksonville, F 1\32207
Archdiocese of Seattle . Diocese of St. Cloud
232 Warren Avenue, North ~ 810 St. Germain' Street
Seattle, WA 98109 . St. Cloud, MN 56301-3594

Fof a more complete listing of dioceses with curricular materials, -

consult Catechests for Persons with Disabilities: A Blueprint for
Action. by Brigid O’Donnell. United States Catholic Conference, N
1312 Massachusetts Ave., N.-W:, Washington, DC 20005.

ORGANIZATIONS

; ‘ . ry .
American: sociation on Mental ‘Deficiency(AAM‘D), Religion
Division. 520 Connecticut Avenue, N.W., Washington, D.C.

s

National Apostolate with Mentally Retard"ed Persnns (NAMRP),
Trinity College, P.O. Box 4588, }Vashington, D.C. 20017.

Nét‘i)onél‘.Catholic Educational Association, Speéial Education
Department. 1077 -30th Street, N.W., Washington, D.C. 20007.

 National Catholic Office for the Deaf, 814 Thayer Avenue, Silver

Spring, MD 20901. -
T ot
N PERIODICALS ' ¥
Na » ! '
The Exceptional Parent, P.O. Box 101, ﬁack-Bay Ann;x, Boston,
MA 20117 - ' o

NAMRP Journal, Trinity College, P.O. Bpk 4588, Washington,
D.C. 20017 °

Fa
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Special Education Newsletter, Special Educafion Department,
National Catholic Educational Association, 1077 30th Stret, .
N.W., Washington, D,C. 20007. Available through membership .
in NCEA. -~ : . S

c

Heilene MCDBS;;.Ild is @ member of the Mission Helpers of f)ze .
Sacred Heart. She is Supervisor of the Physically and Mentally

< Impaired in the Religious Education Office of-the Archdiocese of

" Detroit, . ’ ’

R
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Christian community, by its very definition, implies inclusion, -
. caring, support, and non-segregation. The context of our Church
4 life—our parish. life—is the obvious natural settmg within
which to witness true Christian community, ¥e., caring and

. support for all“n'gardlese of abilities, vace, 07 soaoeconom'c 7

status. Historically*we as Church have made strides in terms of

zﬁtegratmg ractal mingrities; however, we-have Yot ynade much

progress in the effort. t()\ include disabled per: li facets of
our Church’s life. We as Church cannot continue either 1o

a

= _ignore or to egrega‘te disabled persons. ,
—Lxu:rpud from Lhupter one, Suzanne.E.-Hall, SNDdeN ) . “,

N
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